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DESCRIPTION OF
HOME ECONOMICS INSTRUCTIONAL MATERIALS CENTER

The Home Economics Instructional Materials Center was established September
1, 1967, as a continuing project. It is a cooperative project between the
Division of Homemaking Education, Texas Education Agency, and the College
of Home Economics, Home Economics Education Department, Texas Tech
University at Lubbock, Texas. The instructional materials which are being
developed at the Center are intended to assist teachers and coordinators

in promoting and teaching home economics gainful employment programs or
consumer education.

To provide a background of information for the establishment of the Home
Economics Instructional Materials Center, a Planning Grant Project was
approved by the Texas Education Agency for February 1 through August 31,
1967. The major purposes of the Planning Grant Project were (1) to
assemble and catalog an occupational reference library, (2) to develop
procedural steps for preparation of instructional materials, and (3) to
illustrate the first sequence of these steps, that is, to develop job
analyses and to list competencies needed for employability of students.

The present major objectives of the Home Economics Instructional Materials
Center are (1) to develop instructional materials designed for use by
students enrolled in cooperative part-time training programs and in pre-
employment laboratory training programs in preparation for employment in
occupations requiring home economics knowledge and skills, (2? to develop
materials in consumer education, and (3) later to develop materials designed
for use in home and community service programs.

Acknowledgement is given to:

Miss Louise Keller, former Consultant in Job Training, U.S. Office of
Education, who directed the Planning Grant phase of the project.

Miss Rua Van Horn, former U.S. Office of Education Regional Home

Economics Supervisor, who served as consultant during the Planning
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Mrs. E1izabeth Smith, Director, Division of Homemaking Education,
Texas Education Agency, who conceived the original and continuing
plan for establishing the Center.

Miss Barbara Clawson, Director of the Center from 1968-1970, and
Mrs. Thelma Whigham, Assistant Director of the Center from 1967-1970.

‘I Dr. Camille G. Bell, Chairman, Department of Home Economics Education,
and Dr. Willa Vaugh Tinsley, Dean, College of Home Economics, Texas
Tech University, who continue to serve in an advisory capacity.

Linda Glosson, Acting Director Betty Robinson, Assistant Director
Home Economics Instructional Home Economics Instructional
Materials Center Materials Center
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FOREWORD

The urgency of giving consideration to social and cultural conditions and
needs, especially in economically depressed areas, as evidenced in Part F
of the Vocational Education Amendments, prompted the development of this
bulletin in Consumer Education for Families with Limited Incomes.

Home economists have recently been asked to expand their concepts of
reaching and teaching disadvantaged adults. This bulletin is planned to
aid the concerned home economist in teaching consumer education to dis-
advantaged adults. The area of consumer education was chosen because re-
search has shown it to be one of the greatest needs of low-income families.

The increasing complexity of the marketplace has necessitated that decision-
making, as used by individuals and families in the management process,
become an integral part of consumer education. It is believed that this
approach will enable students to identify and analyze their values, needs,
wants, goals, and resources and to make rational decisions, regardiess of
the technological changes which may occur.

Consumer Education for Families with Limited Incomes is designed as an aid
for teaching adults with 1imited incomes. T1he information included in
this bulletin is presented in three sections.

Section One is an overview for preparing teachers to teach consumer educa-
tion to disadvantaged adults. It contains information on poverty and its
effects on families; suggestions for planning, teaching, and evaluating
consumer education programs for disadvantaged adults; and suggestions for
using the materials in this bulletin.

Section Two, Lessons for Groups, includes units in ten areas of consumer
education, including decision-making, planning, buying, banking, borrowing,
saving, insuring, sharing, earning, and protecting. Lessons and units are
designed to stand alone for flexibility in program planning.

Each lesson in Section Two contains behavioral objectives, vocabulary words,
suggastions for content and learning experiences, suggestions for appli-
cation, and key ideas. Lessons are designed for use with groups having
fourth to sixth grade educational levels. Following each lesson are
directions for transparencies, posters, bulletin boards, flannel boards,
instant slides and other visuals; suggestions for simulation games, case
studies, skits, and stories which may be used in carrying out the suggested
learning experiences in the lesson. References to suggested visuals and
teaching-learning materials following each lesson are clearly identified.
Each vocabulary word is underlined the first time used in the lesson

to remind the teacher to define and explain as needed, since the student's
understanding of the word will affect his understanding of the entire lesson.

Many suggestions for learning experiences are included in each lesson.
The teacher is not expected to use all the suggested experiences given

in each lesson. She may adapt, supplement, and/or expand the suggestions
included in view of the specific needs, interests, abilities, and back-
grounds of her students. Many of the experiences suggested may also be

t. 6
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used as a means of evaluating the progress of students.

Section Three, Working with Individuals, should aid the teacher working
with homemakers or families on a one-to-one basis. This section should

be particularly helpful to teachers working with families in extreme
poverty and those with Tittle or no education. It includes guidelines for
person-to-person instruction, problem areas low-income families frequently
have in consumer education, suggestions for visuals and handouts, and

a list of free and inexpensive references and materials for use with
disadvantaged adults.
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INTRODUCTION

Before the teacher begins work with disadvantaged adults, she should
become familiar with poverty and its effects, with characteristics of
the poor which may affect their learning, as well as with poverty in
her own community. She is then ready to begin planning programs for
a specific group or locating individuals with whom to work. Information
on poverty, teaching and evaluative techniques, and making visuals
and handouts are given in Section One of this bulletin. Section Two
contains lessons for groups in the following ten units: decision-
making, planning, buying, banking, borrowing, saving, insuring,
sharing, earning, and protecting. Section Three contains guides for
working with individuals, areas in which disadvantaged adults may
need help, and examples of media for use with individuals.

Development of These Materials

In preparation for the development of these materials in consumer
education for adults with Timited incomes, an extensive review of
literature was conducted. Much of the information on poverty,
characteristics and limitations of the poor, and learning character-
istics reported in Section One was obtained from the review of
literature. Many of the ideas for program planning also came from
literature on working with disadvantaged adults. The review of
Titerature was also used in preparing a scope and sequence of possible
consumer education concepts.

In an attempt to provide additional information regarding disadvantaged
adults in Texas, five persons working with Tow-income adults in
Lubbock, Texas, were interviewed. Each of the five persons had ex-
perience working with one or more of the three ethnic groups prominent
in Lubbock: Anglo, Negro, and Mexican-Americans. These persons con-
tributed examples of consumer practices and problems of the Tow-
income persons with whom they worked, described the educational
characteristics of the poor, and made suggestions for teaching methods
which had been successful in working with disadvantaged adults. The
persons interviewed then reacted to the proposed scope and sequence

in this publication, made suggestions for improvement, and identified
areas which they felt needed particular emphasis.

Using the information gained from the review of literature and
supplemented by the interviews, objectives and generalizations were
prepared for each of the ten major areas of the proposed scope and
sequence. Using the objectives and generalizations as guides, lessons
were written including suggestions for vocabulary, lTearning experiences,
handouts, visuals, transparencies, and activities.

To test the usefulness of the materials being developed, portions of
Units I, II, and V were used with groups of disadvantaged adults.
Lessons from Unit III, Planning, were used with two 4th to 6th grade
level classes enrolled in Adult Basic Education. Portions of Unit
II, Decision Making, were used with an OEO (Office of Economic
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Opportunity) group while Unit V, Borrowing, was used with a group of
disadvantaged adult homemakers. Findings from the use of these
sections of the materials indicated that they are appropriate for use
with a variety of groups, since these particular classes ranged from
informal to formal and included students from each of the three major
ethnic groups who were from various income levels within the Tow-
income range and who were also educationally disadvantaged.

Planning Programs

The lessons in Section Two were designed primarily for use with Tow-
income adults who have a fourth grade education or more. They were
not planned for use with extremely Tow-income families or for adults
with less than a fourth grade education. The concerned teacher
working with the latter type of group or individuals should, however,
find a number of the ideas in the lessons which would be helpful and
could be adapted for use with her own group. Teachers working with
extremely low-income families or adults with less than a fourth grade
education will find more specific help in Section Three.

In preparing to use these materials, the teacher will find it helpful
to read a basic consumer education text, particularly if she has not
taught consumer education. One of the following texts would be
especially useful:

Thal, Helen M. and Melinda Holcombe. Your Family and Its Money.
New York, New York: Houghton Mifflin Company, 1968.

Schoenfeld, David and Arthur A. Natella. The Consumer and His
Dollars. New York, New York: The Macmillan Company, 1969.

It is also important to read the introductory section of this bulletin
which provides information that can lead to an understanding of the
poor and of techniques for working with disadvantaged adults. To gain
a better understanding of adults with limited incomes, any of the
following books would provide good background reading:

Caplovitz, David. The Poor Pay More. New York, New York: The
Free Press Glencoe, 1963.

Leinwand, Gerald. The Consumer. New York, New York: Washington
Square Press, 1970,
Magnuson, Warren G. and Jean Carper. The Dark Side of the

Marketplace. Englewood Cliffs, New Jersey: Prentice-Hall,
Inc., 1968.

President's Committee on Consumer Interests. The Most for Their

Money. Washington, D.C.: U.S. Government Printing Office,
1965.

The teacher should read all the lessons in Section Two to become aware
of the context and format of the lessons. Using the needs and
interests of the group as a basis for planning, the teacher 1is then
prepared to decide which units, lessons, or parts of lessons will be
used. These should be studied in detail well in advance of their use
to allow plenty of time for preparing visuals and handouts, for doing
additional reading in the area, and for determining and making

11
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adaptations of the materials to meet the needs of the group with which
they are to be used.

Although the concepts and subconcepts are arranged in a logical
sequence for teaching the complete series to a single group, it is not
anticipated that there will be wide use of the materials in this
manner. Each of the ten major units, therefore, is designed to stand
alone. Many of the individual Tessons may also be used alone or ideas
may be taken from several lessons in order to prepare lessons to meet
the needs of a specific group. For those lessons which depend on
learning experiences in an earlier lesson, the teacher may be able to
provide enough basic information to enable her to use the lesson
singly, if desired.

These Tessons are intended to provide a basic framework for the teacher
and to give the information essential for developing each concept in
the form of suggested learning experiences. The teacher should,
however, feel free to expand, delete, and adapt the material as
necessary to fit the needs of her group.

Teaching the Lessons

It may be necessary to make several types of adaptations in the lessons
to make them relevant to the needs and interests of a particular group.
The teacher may wish to change the names in stories, case studies, and
examples to make them more culturally appropriate if she is working
with a specific ethnic group. The figures in some of the examples may
need to be changed to make incomes and expenditures more like those of
her group. Activities of families in the stories should be made
relevant to the activities of the families of her students. Examples
drawn from the teacher's own experiences with the group or with

similar groups may be added to make the lessons more realistic.

The teacher must be aware of the reading and language levels of group
members. If the class has difficulty in understanding a point, the
teacher should be sure to expand it and approach it from different
points of view, using examples the students will understand. Questions
should be asked to determine whether students understand a point. The
teacher also should be aware of whether or not the students will under-
stand a word before using it. Rather than use a word they do not under-
stand, the teacher should try to find another word, give an example,
define the word in very simple terms, or develop the learners concepts
using the word she would normally use.

In regard to planning length of classes, an attempt has been made to
make each lesson approximately one hour long. However, it should be
noted that the time required for a lesson will vary with the group,
their interests, and with their educational background. The teacher,
therefore, must consider her own group before estimating the time a
given lesson will require.

Evaluation of Programs

No program is complete without evaluation. However, evaluation of

12
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disadvantaged adults requires special attention and planning. Past
failures may have caused blocks against school and testing, so the
teacher will need to be especially creative in planning evaluative
devices. Suggestions for creative evaluation are included in Section One,
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SECTION ONE: OVERVIEW

The purpose of Section One is to describe the procedure used in the
development of the materials in Sections Two and Three, to give
suggestions for their use, and to provide background information on
poverty and working with poverty groups. Hopefully, this information
will aid the teacher in making effective use of the suggestions for
units and lessons included in this publication.

WHAT IS POVERTY?

In ours, the richest nation in the world, poverty has recently come
into particular focus, even to the extent that it has been identified
by some as a "subculture" of our society. The result has been the
coining of numerous terms to describe this group, including "the under-
privileged," "the disadvantaged," "the culturally deprived,” "the
low-income group," "the Tower class," "the poor," and on and on. What-
ever they are called, however, these people are the ones who are
located at the bottom of the socio-economic ladder. For the purpose
of this bulletin, the terms low-income and disadvantaged are used
interchangeably to imply limited incomes and educational disadvantages.

Although the Social Security Administration has used a $3000 income
for a family of four and $1500 for an individual as the index by which
to identify the poor, it is recognized that this represents a gross
oversimplification. There is no adequate way to say with certainty
that one family is poor and another is not on the basis of income
alone. More recent poverty scales take into account such things as
family size, age, assets held, climate, economic price levels, the
opportunity to grow food, and farm-nonfarm residence. Poverty is also
defined in terms of minimal levels of health, housing, food, and
education which are necessary for life in today's highly scientific
and technological society. Thus, the period in history is a factor,
too, in determining a definition of poverty because the economic

level in the United States on the whole is now moving upward.

Although estimates of the extent of poverty in the United States vary,
the use of the Social Security Board poverty index indicates there

were 6.1 million poor families in 1966. These families included almost
30 million persons. In addition, almost 5 million unrelated individuals
were labeled poor. This amounts to about 15 per cent of the total
population or almost one in every five persons. In 1965, Texas,
according to the United States Department of Agriculture, ranked
fourteenth in the number of impoverished persons. In that year,

almost 30 per cent of the population in Texas had money incomes of
less than $3000.

WHO ARE THE POOR?

Certain categories of people in the United States are more frequently
found among the ranks of the poor than others. Concentrations of
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poverty are found particularly among (1) non-whites, (2) families

which have no wage earners or only a part-time wage earner, (3) families
with a female head or with a male head 14 to 25 or over 65, (4) families
in which the head has less than eight years of school, (5) families

with six or more children under 18, (6) rural families, (7) families
where earners have low-wage occupations, (8) families with disabled
members, and (9) families who 1ive in certain areas.

CHARACTERISTICS OF THE POOR

The poor are 1ike all other persons in that they have the same basic
needs--physical, emotional, and psychological--as those in higher
income brackets. The main difference between the poor and those who
are not poor is the degree to which they are able to meet these needs.

The main reason the poor have difficulties in meeting their physical
needs, particularly in urban areas, is their Tow incomes. A low income
is usually a product of underemployment and scattered, irregular,
miscellaneous employment, often at undesirable occupations. Low-
income families have Tittle money, virtually no savings, and no
economic security. This means, among other things, buying often and
buying small amounts--and getting less for their money than persons
with higher incomes. In attempting to meet their physical needs, low-
income families may have to resort to extensive borrowing through
formal and informal sources, use of second-hand clothing and furniture,
and 1iving in over-crowded dwellings which offer 1ittle privacy.

Inability of the poor to meet their physical needs is further evidenced
by a higher death rate, a lower 1ife expectancy, a lower level of
nutrition, and lower levels of health, both physical and mental, than
are found among the prosperous. The poor depend more on home remedies
and folk medicine, because medical care is both expensive and
frightening, even though some medical aid is available.

Emotional and psychological characteristics of the poor are identified
in the findings of a number of investigators. Evidence seems to
indicate that the poor tend to be:

(1) Authoritarian. This is particulary true in family patterns.
The family pattern is likely to include a definite head of the
household with children as subordinates. Punishment is Tikely to
be physical and administered by a figure of authority.
(2) Anti-intellectual. After frequent failures in school, the poor
may read very 1ittle, if any. School may be considered unimportant
< or unable to provide a way of bettering oneself.

(3) Prone to action rather than contemplation. Jobs are Tikely to
require physical activity. Disagreements may be settled
physically rather than verbally.

(4) Inclined to personal and concrete thinking rather than impersonal
and abstract thinking. Those in poverty areas have a Timited
perspective on Tife. They frequently see things relating only to
themselves, their families and their friends. Seeing things in
relation to the community, the state, the nation, and the world

4
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may be much more difficult. Understanding abstract concepts such
as mathmatics may also be difficult.

(5) Given to resignation and fatalism. Because the poor may be
Timited to 1iving, working, and shopping within a small area, they
may feel that they have no control over their destiny. Failure
to see oneself in relation to the rest of the world may contribute
to this feeling. Feeling that they lack control over their own
destiny may explain why fatalism is frequently Tisted as a
characteristic of the poor. How can one be optimistic about the
future when he feels luck, fate, and other outside forces have
controlled his destiny thus far?

(6) Given to apathy. This characteristic refers to the seeming "I
don't care" attitude frequently noted in the poor. This attitude
may be expressed through a seeming lack of emotion or lack of
interest. Poor nutrition and inability to provide for one's own
needs may be important aspects of this attitude.

(7) Provincial and locally oriented in attitudes and opinions. Folk
lore, opinions, and attitudes are more likely handed down from
generation to generation among the poor. Because families may
have never been outside the area in which they Tive, they may not
have been exposed to as many attitudes and opinions as persons
with wider horizons.

Studies show that the poor are usually born poor, that they frequently
feel rejected by society, have a poor self-concept, tend to be
aggressive, operate under their own value structure, live in a
“negative" environment, and are disadvantaged in their language skills.

LIMITATIONS OF THE POOR

The obvious limitations of the poor include inadequate, crowded
1iving quarters, reduced access to education and recreation, and
occupational restrictions to simpler, manual types of work. Not so
obvious, however, are the problems which these and similar Timitations
impos2 upon the low-income family. The 1ife conditions imposed upon
the poor by such limitations include the following:

(1) The poor have limited alternatives because of their narrow range
of experience. Daily routines of the poor seldom vary. dJobs are
lTimited to less complex, less creative, less demanding, manual
labor ones. Socially, the poor seldom go beyond kinship and
neighborhood groups--people very much 1ike themselves.

(2) They are in a position of helplessness compared to the bulk of
our society. They have Tittle bargaining power in the work
world, thus little opportunity for improving their situation.
They are the most easily replaced workers in the labor force.

(3) The poor are deprived when compared to the rest of society. It
is difficult to say that one family is poor and another is not,
however. Inability to meet needs and wants felt by the family
is one obvious deprivation of the poor. Certainly compared to
the riches of 1ife so attractively and invitingly displayed on

17;
8

©

ERIC

Aruitoxt provided by Eic:

3



television, in newspapers, on billboards, in store windows, and
on the very streets themselves, the poor are deprived.

(4) The first three limitations certainly lead to insecurity, but so
do a number of other factors in the daily lives of those less
fortunate members of our society. Sickness, injury, loss of work,
and legal problems all occur more frequently among the poor.

Their resources are sparse, and their savings, if any, are quickly
used up in any sizable emergency. Constant fear of these
possibilities tends to cause insecurity.

Further Timitations are expressed in the term alienation, which is
frequently used to describe the poor. Alienation seems to have four
different forms of expression among the poor. This alienation is seen
in their feelings of (1) powerlessness, (2) meaninglessness, (3) anomia,
and (4) isolation. Powerlessness is frequently expressed in their
conviction that they can influence neither society nor their own

lives; that whatever happens is an act of fate, luck, or accident.

Their world is meaningless because they do not grasp the structure of
the world in which they Tive; they cannot understand their place in it;
and they never know what to expect from it. Anomia is a term referring
to a normless condition in which social standards have been broken down,
or have no influance on behavior. Anomia is a condition which probably
results from the failure of prescribed behavior to lead to expected
goals; for example, when hard work fails to lead to economic success.
Isolated from the rest of the world, the poor seldom get out of the
slum area in which they live, may never travel across town, may never
see the things most Americans take for granted.

Although these characteristics and limitations are useful aids in
understanding the problems of the poor, it is important in working
with individuals to avoid assuming that all the poor are alike. The
poor are not one large, homogeneous group. Thus, the teacher must
learn the special problems of each individual in her class when
working with Tow-income groups just as she does in any teaching
situation.

CHARACTERISTICS WHICH AFFECT LEARNING

People with 1imited incomes have the same need for expression,
attention, and recognition as other people. Self-confidence and self-
respect are powerful motivating forces, and every opportunity should
be taken to help class members feel accepted, wanted, and worthwhile.

A number of factors affect not only the ability of the disadvantaged
- to learn, but also the Tikelihood of their participating in educational

groups. The educationally deficient individual Tacks the skills
necessary for enjoying a formal learning situation. He may lack both
the social skills for group participation and the initiative or
motivation to join a group without considerable encouragement. In
addition, he may fear outsiders or people he does not know. If he has
previously experienced failure in school activities, he may be in-
secure, lack self-confidence, and fear failing again. His level of
aspiration may be Tow because he does not know what he may reasonably
expect to attain.
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Adults in 1imited income groups are characterized by a number of
factors which affect learning. Awareness of these factors is an
important aid for the teacher of disadvantaged adults in planning
programs which will provide opportunities for class members to receive
the fullest benefit from the class.

Characteristics which encourage adult learning include:

(1) Recognition of immediate problems, Adults should be encouraged
to express their immediate problems, so these can be used as the
basis for beginning lessons.

(2) Meeting basic needs. Because 1imited income adults, like other
people, are striving to meet their needs, classes should be
planned which deal with meeting these needs.

(3) Influence of admired person. If the teacher can gain the con-
fidence and admiration of the learners, their desire to learn
is increased. This also places her in a position to help meet
their basic needs for recognition and approval.

(4) Interest in relevant learning. The disadvantaged learner must
see a relationship between what is being taught and his own
situation. If this relationship is established early in the
course and frequently reinforced, interest is more easily held.

(5) Learning by doing. Disadvantaged adults learn most easily when

they are personally involved in the experience through guided
practice.

Characteristics which are barriers to learning include:

(1) Fear of failure. Many disadvantaged adults have experienced
repeated failures in school. A new learning situation may carry
threat of further damage to an already battered self-concept, so
they may avoid new Tearning situations. If a teacher can give
students opportunities to succeed, she will do much to increase
their likelihood of learning.

(2) An acquired dislike of school. There is some evidence that school
has a negative connotation in many disadvantaged homes. Therefore,
it may be important for the teacher of adults with limited incomes
to avoid associating her classes with school or education.

(3) Feeling of being too old to learn. A disadvantaged adult, 1ike
many other adults, may have the attitude that he is too old to
learn. The teacher may need to emphasize small achievements at
first so this false belief is corrected and new learning can
take place.

(4) Lack of language skills., Because of their poor language develop-
ment and their inability to speak standard English, learning
experiences must be geared to the disadvantaged adults' level of
language and a limited amount of time devoted to lecture and
discussion. Many additional experiences other than verbal ones
should be provided. The language problems of disadvantaged adults
have several implications for the teacher. Most important, she
must be a good listener. Because students may use words in-
correctly or inappropriately, she must be able to interpret what
they are trying to say. By always listening carefully and by
asking appropriate questions and probing to get at the meaning of
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their answers, the teacher will soon realize that her students
have many important contributions to make to lessons. It is also
important for the teacher to be supportive in helping the students
say what they mean and to be careful not to alienate them by
embarrassing or correcting them.

(56) Need for immediate gratification. Because of their many past
failures, disadvantaged learners tend to give up on tasks which
provide no immediate sense of accomplishment. Encouragement and
praise are necessary to promote completion of these tasks. In
addition, practical rewards should be given as often as possible.

(6) Short attention span. The short attention span of disadvantaged
Tearners demands that learning tasks be short and varied.
Listening for long periods of time may be particularly difficult
for disadvantaged learners. Therefore, instruction should
emphasize seeing and doing rather than a verbal approach.

(7) Slowness to learn, Disadvantaged learners are slow in their
performance of intellectual tasks. Slowness should not, however,
be equated with dullness; it simply means that adequate time must
be allowed for completion of each task.

(8) Lack of time. Homemakers with large families and Tow incomes may
have difficulty finding time to participate in classes. Husbands
who work long hours at physically tiring jobs may be exhausted
and may not be interested in attending classes at night.

(9) Interfering past experiences. Cultural patterns which affect
volues and attitudes are Tikely to be different for the group
than they are for the teacher. It may, therefore, be difficult
for a "middle class" teacher to effectively conmunicate with a
person or group of people holding different social values because
her standards in many aspects of living, including sanitation,
adequacy of diet, and home furnishings, are likely to be very
different from those held within the lower socio-economic family.
A teacher who is consciously aware of these factors and takes
them into consideration when planning the lessons is more Tikely
to be successful than one who does not.,

(10) Reading difficulty., Because the average educational level of the
disadvantaged adult is between the fourth and sixth grade, reading
ability is usually low. In addition, reading may be associated
with failure in school, with the result that the adult may have
done 1ittle reading since dropping out of school. Difficulties

in reading must be taken into account in preparing handouts,
visuals, and other materials.

In addition to the characteristics discussed above, other factors
must be considered by the teacher when planning classes for a group

. of adults with Timited incomes. It is often difficult for them to

- get to the meeting place. The reason for this may be that they have
no place to leave the children, or they may not have transportation
outside their neighborhood. It may be necessary for the teacher to
help solve such problems or to plan the meeting place accordingly.
Another reason for such adults hesitating to attend meetings is the
feeling that their clothing is not suitable. Attendance of any one
individual is Tikely to be inconsistent and absences are to be
expected. Group size may vary from only a few to a large number
depending on such extraneous factors as weather, community and church
activities, or a death or marriage in the neighborhood.
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PROGRAM PLANNING

Preliminary planning is necessary before beginning work with families
with Timited incomes. Such planning should involve the following
steps:

Surveying the community. One of the first steps in organizing a class
is to find out what educational needs are already being met in the
community and the groups of people who are being reached. This type

of information may be obtained from persons associated with the welfare
agencies, the public school system, the local housing authority, and
churches. A study of the U.S. Census will give the number of families
in the area who have incomes of less than $3,000, the educational

level of these families, and the number of houses in the area which

are deteriorating or dilapidated. These facts will aid in determining
the type of class that will Tikely meet the needs of the community.

Discovering the needs of low-income families. If the content material
is to meet the needs of the people, it is important to identify these
needs. After the area or neighborhood to be reached is determined,
existing needs can be discovered by turning to people in that area.
People who work and/or live in the area, such as ministers, priests,
teachers, community leaders, and businessmen, can provide much of the
information needed. Additional information may be gained from the
families themselves through both conversation and observation.

Adapting programs to meet their needs. The needs and interests of no
two groups are exactly alike. In addition, groups vary somewhat in
their characteristics. The teacher must, therefore, be prepared to
adapt programs to the specific group with which she is working. It

is recommended that the class begin with lessons on topics which have
the most appeal to the class members. Providing additional learning
experiences in problem areas is another way of meeting the needs of

a particular group. To aid in meeting needs for self-esteem, visual
ajds and case study names should be representative of the ethnic group
or groups included in the class.

Pacing the program to meet needs. Learning characteristics of the
disadvantaged, previously discussed, indicate that this type of group
is likely to take longer to grasp concepts than those with higher
educational Tlevels. Sufficient time must be allowed for each activity.
Repeating essential ideas or concepts in different ways may aid
students in remembering these points.

Building program around meaningful problems. Programs should be geared
to the family with a Timited income. Making use of the current life
experiences and problems of disadvantaged families can be particularly
helpful in making programs relevant. Such experiences and problems

may be discovered through observation, Tistening, role playing, or
discussing.

Determining objectives. Programs should be built around meaningful
objectives of which the students are aware and toward which they can
work. By involving students in deciding what they want to get out of
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the class, learning can be made more pertinent and meaningful to them.
Evaluation of prog ess toward these goals, particularly when goals
have been set by the learners, is highly important.

PROCEDURAL CONSIDERATIONS

Another aspect of planning classes for adults with limited incomes
involves such procedural considerations as group size, meeting place,
classroom procedures, and human relationships.

Group size. A small group of five to fifteen members is the most
satisfactory. A group of this size allows for maximum interchange
among its members, but still provides for a diversity of opinions and
jdeas. A degree of intimacy and rapport is more likely to develop in
a small group than in a large group.

Meeting piace. The meeting place for a group of disadvantaged adults
should be as pleasant, attractive, and orderly as possible. Color is
important and may be introduced through pictures, eye-catching bulletin
boards, plants, and curtains. Reading materials on their reading Tlevel
in areas in which they are interested might also be provided. The
meeting place should be conducive to Tearning so students will want

to return. Even if the meeting place is an old store, the teacher
shou]? attempt to make it as attractive as possible with the help of
her class.

Classroom procedures. Lessons planned for disadvantaged adults must
have built-in flexibility. It may be well to allow some time for
visiting or for activity before beginning the lesson to allow for
the arrival of the inevitable late-comer. In addition, if students
show particular interest in an activity or topic, the teacher may
continue it Tonger than planned, or if students show 1ittle interest,
it may be well to change the activity or topic. Attention span is
usually extended when lessons deal with things that interest them.
However, such factors as weather, community activities, family
problems, and other events may affect the degree of attention given
to a lesson.

Students may feel more comfortable if a regular procedural routine is
observed. This should be established in the early meetings of the

group and students should know that all lessons will follow a similar
pattern.

Directions for activities should be clear and simple. They may need
to be repeated to be sure students understand them. Some students may
also need individual attention.

Most activities should be planned so that they may be completed in one
pericd. If activities are extended, directions will need to be repeated.
Also, the high absentee rate of such groups prevents many of them from
finishing carry-over activities. Remembering that slowness is one of
the characteristics of the Tearning style of disadvantaged adults will
aid the teacher in allowing sufficient time for completion of activities.
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Human relationships. Sensitivity to human relationships is especially
important in working with disadvantaged adults. They often feel that
they have been rejected by society, and they may not feel that they
are respected by members of other socio-economic groups. Their con-
tinuing deprivation tends to reinforce these feelings. In addition,
many disadvantaged adults are members of minority groups and have felt
the brunt of racial prejudice. Thus, the teacher must first give class
members the assurance that each is an individual to be respected.

Good human relations may be readily established if the teacher takes
time to talk with them as individuals; shows a genuine interest in her
students, their families, and their problems; refrains from making
belittling remarks about her students; and, in general, treats her
students with respect.

Correct pronunciation of names is also important in developing good
human relations. Teachers of minority groups should learn the names
and labels the group members find offensive and what they would prefer
to be called. As 1in other situations, individuals should be called by
the name they prefer.

The teacher should beware of communicating a "better than thou" attitude
to students. The advantages of certain behaviors can be pointed out
without making pupils feel that their patteras are inferior. Students'
use of nonstandard English is a prime example.

TEACHING METHODS SUCCESSFUL WITH DISADVANTAGED ADULTS

It has long been recognized that there is a relationship between the
conditions of social, cultural, and economic deprivation and deficient
learning. The environment having the greatest extent of these deprived
conditions also consistently has the highest level of school retardation.
Particularly striking are deficiencies in linguistic skills and reading
ability in areas with this type of environment. Incidence of school
dropout and failure are high and destine these persons to a lifetime

of the least skilled and least desirable jobs with 1ittle or no
opportunity for upward social mobility. To reduce this waste of human
potential, teachers must find methods suitable for developing the
abilities of the disadvantaged.

General principles of learning. Basically, of course, there is no
difference in the way the disadvantaged learn and the way others learn.
The same general principles of learning which apply to other groups
also apply to them. The largest difference 1ies in the meanings

things hold for these learners and the degree to which certain factors
are operable. For example, although all Tlearners proceed from learning
about things which are familiar to those which are not familiar, there
may be differences in what is familiar to disadvantaged students.

Table setting might be very familiar to the middle class learner, but
to students 1iving in families without enough pieces of silverware to
go around, it may be quite unfamiliar. In addition, factors that
motivate the disadvantaged to learn may differ radically from those
that motivate the middie class person. The middle class person may be
motivated by grades, a diploma, or learning for the sake of learning;
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the disadvantaged learner may need something more tangible and immediate
to motivate him to learn, such as being able to see how he can use the
information now.

Relevance. Relevance is frequently stressed as a important factor in
teaching the disadvantaged. Relevance may be a solution to the problem
of motivation because it provides a present and meaningful connection
with the 1ife of the disadvantaged learner. To successfully provide
relevance in programs planned for the disadvantaged, the teacher must
have both a clear understanding of the slum community and the ability
to translate textbooks and other materials based on "middle class
values" into Tearning experiences based on the needs of the disad-
vantaged learner. The teacher will be aided in this task by: (1) be-
coming familiar with the Tanguage of the disadvantaged learner,

(2) using student examples and experiences as a basis for lesson con-
tent, (3) giving students direct experience wherever possible, or if
not possible, simulated experiences, (4) encouraging social contact,
and (5) making learning practical rather than theoretical.

Getting attention and interest. In light of the above statements, it
is evident that traditional approaches to instruction fail to produce
effective learning and that a different approach is needed. First,

new ways must be found for getting the attention and interest of the
students through use of their past experiences. Then these experiences
must be integrated with what is taught. As this is done, the student
can be guided to make other applications of the facts identified.

Because the disadvantaged learner is also a slow learner, programs
must emphasize the important concepts and ideas, eliminating details,
in order to provide time for adequate study of these basic ideas and
concepts. Provision of varied activities relating to the same topic
is necessary. This approach enables each individual to respond to the
task in terms of his own level of perception, performance, and skill.
In addition, learning for the disadvantaged student must be placed so

that it moves from topic to topic and from lower to higher levels of
understanding.

Varied activities. Use of varied activities is extremely important

in working with the disadvantaged. Because of meager background, Tack
of experience, short attention spans, and poor work habits, many overt
activities are needeu to hold the attention of the disadvantaged adult,
Effective methods for teaching the disadvantaged include the use of
stories, dramatization, skits and role playing, observation, and inter-
viewing. The tape recorder, if properly introduced, can be a device
for holding attention. Pictures and drawings may be used to provide
clues to meanings for disadvantaged learners. Other suggestions
include under-the-door flyers, key word association, opinion polis,
questionnaires, cartoons, discussion questions, case studies, problem
situations, and dramatic stories.

Physical involvement. Methods which are effective for use with dis-
advantaged learners are usually those which may be used in an informal
situation and do not outlast the Tearner's attention span. Successful
methods require the learner to become physically involved and are
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simple and easy for him to understand. Some nonverbal elements, sugh
as seeing or doing, and use of vocabulary and language structure which
the disadvantaged can understand, are also recommended.

EVALUATIVE TECHNIQUES EFFECTIVE FOR USE WITH DISADVANTAGED ADULTS

Many adults who participate in the adult classes may not have been
exposed to testing in a number of years. The disadvantaged person may
feel threatened by tests, especially if he was relatively unsuccessful
in his school experiences. Despite these difficulties, no teaching
program can be evaluated fairly without some objective evidence upon
which to base evaluation.

To effectively evaluate prcgrams for adults with limited incomes, the
teacher might choose from the following suggested evaluation techniques:

Before Beginning a Course:

Determine what other organizations and agencies are doing so
duplication of efforts will be avoided.

Discuss problems of a particular locale with persons who are
already working in the area and who have dealt with or who
have been confronted with specific problems.

Conduct an interest inventory to determine possible program
content.,

Use pre-tests to aid in course planning.

During Course:

Have students help set own goals and objectives from a 1ist which
has been compiled on the basis of the interest inventory
mentioned above. Include cognitive, affective, and psychomotor
when applicable,.

Ask questions at beginning and end of each lesson to determine
whether students can relate what is presented to their own
situations and whether they are using what is presented. Such
questions frequently begin with "how," "why."

Use pre-tests such as discussion questions, games, check 1ists,
or other informal forms of evaluation to aid in planning each
unit.

Use pictures and oral questioning when evaluating learning of
slow readers and bilingual students.

Check students' ability to transfer what is learned by having
them solve problems of case study families.

Use check Tists, rating scales, inventories, questionnaires,
attitude scales, observations, teacher logs, and other devices
to check student growth toward class objectives.

Use games, group work, and other activities to evaluate pupil
Tearning.

Encourage students to evaluate themselves by asking what they
feel they have learned, what they are doing differently, how
far they have progressed toward goals, and how much further
they have to go.
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Adapt some of the more traditional types of tests for use with
the class, but do not call them tests, nor give grades. For
example, meal planning through selection of mock-ups; or
multiple choice from 4 fruits of the one which would be useful
in preventing colds.

Observe how well students work together, how they divide into
groups, and how freely they share experiences to evaluate the
degree to which social barriers, especially in mixed ethnic
groups, have been broken down.

Plan some type of evaluation to help students determine what they
have gained at the end of a lesson, a unit, and/or the course.
Again do not refer to this as a test.

After the Course:

Have the students evaluate the course through the use of a check
Tist or rating scale categorized into such areas as content,
activities, teaching procedures.

Conduct a follow-up interview with students to find out if they
are using any of the ideas they gained from the class.

Contact other people who work with some of the students to learn
about comments and responses students may have made as well as
to gain evidence about whether students continued to make use
of information gained.

MAKING AND USING VISUAL AIDS AND HANDOUTS
A number of suggestions for making and using visual aids and handouts
have been made throughout the suggested lessons in this publication.
The teacher should find the following suggestions helpful in preparing
these materials.

Interchangeability

Visuals and handouts are important teaching aids for work with dis-
advantaged adults, as pointed out in earlier sections of the bulletin.
However, teachers frequently lack equipment or materials for some
types of visuals. Most of the ideas for visuals, therefore, may be
used in several forms. For example, if an overhead projector is not
available for showing transparencies, the masters might be used in
an opaque projector and shown on a screen or wall. The opaque pro-
jector also could be used to blow up a master on poster board or white
paper so that it may be traced and used as a poster, a bulletin board,

. or a flannel board. The ideas might be used on instant slides and

< shown with a slide projector or duplicated with ditto or mimeograph
equipment and used as a handout. The teacher should feel free to use
any form of media she desires for the visuals suggested in the lessons.

Important Pointers

Whether making visuals or handouts, the following pointers will be
helpful. Color is an important attention-getter. An effort should
be made to make visuals and handouts as colorful and attractive
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as possible. Color may be introduced to posters, flannel boards, and
bulletin boards through the use of colorful backgrounds, use of color
in designs and pictures, or use of colored lettering., Color may be
added to transparencies to make them more appealing and the use of
colored paper may make handouts more interesting.

When planning both visuals and handouts, the teacher must be conscious
of the language level and reading ability of her students. Words

used must be ones the students can read. If new words are introduced
on a visual or handout, they should be defined or the idea might be
represented pictorially so students will not feel frustrated in
attempting to read the new words.

Pictures of real people, cartoons, and graphic illustrations may be

used to make a point with or without the use of words. To help students
identify with the situation more easily, pictures which are culturally
appropriate should be used. Pictures made in the neighborhood may

help students to identify with a situation.

When suggestions for visuals and handouts are enclosed in brackets in
this bulletin, the ideas for these will be found 1mmediately following
that lesson.

Making Transparencies

A number of transparency masters are included in these materials. To
make a transparency, a sheet of projection transparency film is placed
on the master and run through a copying machine. Color may be added
to the transparency by cutting color adhesive film to the shape
desired and sticking on the transparency. Cartoons or drawings may

be colored or statements on the transparency may be highlighted with
different shapes of color adhesive film. Additional colors may be
obtained by placing successive layers of color adhesive film over
existing colors. Color may also be added to transparencies with
grease pencils or felt-tipped markers or pens.

Making Instant S1ides’

Several suggestions have been made in these lessons for using instant
slides. These are a slide series that the teacher can do quickly
herself.

These slides can be used in any 2" x 2" slide projector and cost less
than $1 for twenty. The inside area of a 2" x 2" slide may differ.
The most popular format is 127 (1-7/16" square, the largest available
inside dimension). Other sizes are 1/2 frame 35 mm. (filmstrip size)
and 120. Of these, all outside areas are the same, 2" x 2", Also,
remember that most filmstrip projectors have a slide attachment.

]Adapted from "Instant STides" by Jeff Miller, Media Specialist,
John H. Glenn dJunior High School, San Angelo, Texas.
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To make the instant slides:

(1) Run the master sheet through a transparency-making machine, as
for transparencies.

(2) Cut each frame on the outside Tines.
(3) Put each frame section in a #127 slide holder.

y (4) Seal with hot iron. Professional slide sealers are available,
or the teacher may borrow a sealing iron from the library.

(5) Color may be added if desired. Colored overhead pens will do
small areas quickly and efficiently. Diazo can be used.
Acetate such as 3M 858 will provide red, blue, or green images
for materials copied. 3M Color Adhesive Film may be used to
cover the entire slide.

Making Posters

Poster ideas are included for a number of lessons. The teacher
should make posters as colorful as possible and keep them simple and
attractive. Poster ideas included at the end of lessons give
suggestions for materials needed, directions for making the posters,
and diagrams of the completed visual.
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SECTION TWO: LESSONS FOR GROUPS
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UNIT I--DECISION-MAKING
I-1. Family Values and Goals

OBJECTIVES:

To identify things which people value

To recognize and 1ist own values

To identify goals and discuss why they are important to you

To set realistic short-term and long-term goals for own family
To distinguish relationship between values and goals

To select values which influenced a goal in a given example

VOCABULARY: Values Goals

Use the poster on values (center covered) [see p. 25] as a basis
for the following discussion.

These are some things that are important to people; things that guide
us to do the things we do or make the choices we do. For example, if
recreation is more important to someone than health, money might be
spent for a movie or gas to go somewhere instead of for a visit to the
dentist or foods that are more nutritious than others but also more
expensive, such as fruits. Give other examples of ways in which values

affect choices which are made. Encourage students to give examples,
too.

Uncover center of poster and define things that are important tc people
and that influence the way they spend their money as values.

What are some other values that might be important to people?
Which of these are most important to you? to your family?

Do all the members of your family agree on what are the most
important values?

What values are illustrated in the following example? Use
Families and Their Values [see p. 26].

What seem to be the values for each of the families?

Are they about the same or different?

Show and discuss the cartoon [see p. 27].

Think of one thing you would 1ike to work toward buying this month.
Think of something you would 1like to buy this year. These items can
be called goals: something toward which one works. They can be
divided into long-term and short-term goals.

A poster titled Goals may be divided into two columns labeled long-
term and short-term to illustrate the differences in these goals.
Pictures of houses, cars, washing machines, etc. could be placed in
the Tong-term column and pictures of clothing, shoes, a movie ticket,
donations, etc. could be placed in the short-term column.

There is a relationship between values and goals. Our values determine
our spending goals (what we use our money to buy). The goals we are
working for affect our spending for other things, too. Use the
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following chart on a poster or on the blackboard and let the class add
other goals for each of these values, as possible effects on spending
are discussed.

Values Goals Spending
Home Down payment on house Reduce other expenses
Furniture Go without new clothes
Health Regular visits to doctor Buy black and white
and dentist instead of color TV
Health insurance Go without new
furniture
Family Money for birthday present Father goes without
for child haircut to provide
Education Funds for school supplies Mother works to pro-
vide this
Money for father to go to Drive old car another
night school to get diploma year
Security Life insurance Reduce recreation
expenses

Read and discuss the following:

Ben and Sarah needed a car so Ben could save time in getting to work,
and thus, have more time at home. Ben and Sarah decided they had been
spending too much money on clothing, expensive toys for the children,
cokes, movies, magazines, records, and other things that were not really
necessary. They decided to do without these things and save the money
so they could buy a good used car.

What did Ben and Sarah value?
What goal did they set?
How did this change their spending patterns?

Goals which families and/or individuals set should be realistic. Use
the cartoon [see p. 28] to discuss goals which might be unrealistic
when resources are limited.

APPLICATION: Ask each class member to 1ist values held by herself and
> members of her family.
Ask each class member to set some Tong-term and short-term
goals for family spending which are based on the values
they listed previously.

KEY IDEAS: The importance of a value differs from one person to
another and in different situations.

Values are things that are important to people and that
influence their actions.
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Values are the things that are important to individuals
and influence the way money is spent.

Values help to determine goals.

Goals are something toward which one works and may be
either short-term or long-term.

Family goals affect the way in which families spend
their money.

When goals are realistic, they are more likely to be
met.
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FAMILIES AND THEIR VALUES

The Garden Grove Housing Units are located in the northern part of a
middle sized city in Texas. Three families, the Browns, the Allens,
and the Martins, all live in this unit and have approximately the same
incomes. Their housing and food expenses are similar. However, their
other expenses vary considerably.

The Browns own a color TV set, often go for short drives on the week-
ends, and attend many football and basketball games. Jimmy Brown has
poor teeth but there seldom seems to be enough money for dental bills.

The family seldom buys any furnishings for the home and they have no
savings.

The Allens have a small savings account to which they try to add money
monthly so their son can go to a vocational school to study auto
mechanics when he finishes high school. They are now buying a set of
reference books on the installment plan for the younger children in

wie family. They have a black and white TV set and spend many evenings
watching TV programs. Mrs. Allen would 1ike a new rug, but at the
present they cannot afford one.

The M rtins like to fix things, so they spend a great deal of time
ref. ishing inexpensive pieces of furniture and have just finished
painting their apartment. Their most recent purchase was a new chair
for the Tiving room. Susie Martin wants a new dress for the next
school dance, so the family is trying to figure out how they can
afford this. After they make their contribution to the church this
week, there will be Tittle money Teft until the next paycheck.
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UNIT I--DECISION-MAKING
[-2. Family Needs and Wants

OBJECTIVES:

To distinguish between needs and wants

To identify the steps in the family 1ife cycle

To select items most needed by families at different stages of
the family 1ife cycle

To analyze the relationship between family and individual needs
and wants in given situations

To consider needs and wants of own family

VOCABULARY: Needs Wants Family 1ife cycle

We spend our money in many different ways. Some of the things we buy
are items our families must have in order to live and to carry out
daily activities, such as food to eat and clothes to wear to work.
These things are called needs. Other things we spend money for are
items we would like to have and which we think will make 1ife more
enjoyable, such as tickets for movies or sports events, or radios.
These items are called wants,

Distribute the pictures prepared for use with flannel board [see p. 31].
Ask students to look at their pictures and decide whether they are
needs or wants for most families and then place them on the flannel
board. Let all students place pictures on flannel board at once to
avoid any embarrassment. After the items are in place, ask:

Would you agree with the placement of the items?

What are the main needs of most families?

Are there others not shown here?

Do you think the needs of all members of this class are the same?
Why or why not?

Our needs differ somewhat from one family to another depending on size
of family, age and health of family members, and other family
circumstances. For example, a family with a car would not need money
for bus fare to get to work. A family with a child in poor health
would need more money for doctor bills than a family with healthy
children. A family with only one child would not need a three

bedroom house, but a larger family would.

Another thing that causes needs to be different from time to time in
the same family is the stage in the family 1life cycle. For example,
< a family with a baby has different needs than a family with teen-agers.

o+

Use transparencies on the family 1ife cycle [see pp. 32-33] to explain
each stace.

Beginning: Composed of the newly married couple and lasts until
the birth of the first child

Expanding: Includes the childbearing, preschool, and grade-school
years, and lasts until the oldest child reaches
adolescence 38
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Launching: Begins when the first child reaches adolescence and
ends with the marriage of the last child

Middle Age: Consists of husband and wife

01d Age: Begins with retirement of husband

Your family may be in more than one stage of the family 1life cycle at
the same time. For example, if your family is large it might be in
the expanding and launching stages at the same time. Some families
never have children, so they would not follow this pattern. Some
people marry persons who have been married before and who may already
have children from a previous marriage. Thus they may skip the
beginning stage. However, despite the fact that these stages do not
fit all families, they do fit many families, so it provides a useful
way to look at family spending.

Ask students to place pictures of families representing each stage
on the left side of a flannel board [see p. 35].

Hold up pictures or words- of the items listed in the right hand column
of the flannel board and ask:

At what stage(s) of the family 1ife cycle would this probably
be most necessary?

Or when would the amount of money spent for this be highest?
Summarize, using transparency [see p. 34].

Most families find that they must make choices about what they spend
their money for. It is a good idea to set aside money to take care
of family needs first. Then, if there is money left over, it can be
used for things the family wants. Sometimes members of the family
want different things and a choice must be made. When this happens,
wants which will benefit the entire family may need to come before
wants of an individual in the family.

Divide class into small groups and distribute unfinished stories [see
p. 36] to each group or read stories to entire group. Ask them to:

) identify the needs
g identify the wants
)

Hwrno -

decide how the money should be spent
give reasons for their decision
5) tell what other choices might the family have

APPLICATION: Ask class members to make a Tist of their family's needs
and wants which involve money. Ask them to put first
the items they think are most important and then discuss
with their family and see if they agree.

KEY IDEAS: Family needs and wants vary from one family to another.
Family needs and wants change with the stages in the
family 1ife cycle.

Family needs and wants often take priority over
individual needs and wants.

39 .
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FLANNEL BOARD

Needs and Wants

Directions: Find or sketch illustrations of the items 1isted below
or similar items, and put some flannel on the back of each one. Keep
these to distribute to class members. Prepare a flannel board and
put the words "Needs" and "Wants" on the board.

NEEDS WANTS

Clothing TV set

Food Dressy dress

Rent or house payments Tape deck for car
Electricity Wig

Medical care Fancy hub caps on car
School supplies Camera

Automobile expenses or bus fare Electric can opener
Laundry Dressy sweater

Furniture (table, chairs, bed, sofa) Guns

Insurance payments Fishing equipment

40
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| ]Reprinted by permission from Vocational Education Media Center,
Clemson University and Office of Vocational Education, State Department
of Education, Columbia, South Carolina.
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CHARACTERISTICS OF EACH STAGE

Period of Establishment
Starting to Furnish a Home

Childbearing
Time: 1=5 yrs.
of Marriage

Children Marry

and /or Establish Grade School
Themselves Vocationally High School
Parents Retire College
Time: 30 yrs. and Time: 5—30 yrs.
over of of Marriage
. Marriage
42
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MAJOR EXPENSES OF EACH STAGE

A Piace to Live
Furniture

Childbirth

Medical Expense School Expenses

General Living Expense Clothing for Children

Home Maintenance College Expenses

Buying a Home

43
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LATER YEARS

44
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Furniture
Household utensils
Silverware

Dishes

Baby bed

Medical expenses
Maternity clothes

Play equipment

Furniture

House or larger apartment
Children's clothing

Food

School supplies

Insurance premiums

Education expenses
Clothing
Food

Wedding expenses

Medical expenses

Care of parents

Replace household items
Insurance premiums

Medical care
Funerals



UNFINISHED STORIES

The Kings

Mr. and Mrs. King and their five children Tive in an apartment complex.
The children are 5, 7, 10, 12, and 15 years of age. Mrs. King does
the laundry at the laundromat because they do not own a washing
machine. The laundromat is a mile from their apartment and the only
time she can have the car to do the laundry is after Mr. King gets

home from work at 6:00. She needs to be home with the children in the
evening because Mr. King is too tired to Took after them, so the family
has decided to save money for a down payment on a washing machine.

They now have $75.00 saved and plan to start looking for washing
machines. Yesterday, however, Jim, age 12, asked for a new baseball
and bat, which cost $12.00, for the neighborhood group he plays with.
Julie, age 15, saw a skirt and sweater for $15.00 in the store window
that she wanted. The only extra money the family has this month is

the $75 saved for the washing machine. What should they do?

The Gregorys

Mr. and Mrs. Gregory have three children, ages 10, 13, and 15. The
family has talked about getting a new TV set since the one they have
does not work very well. The entire family likes to watch TV and

Mr. Gregory and Dave, his 13-year-old son, especially 1ike the sports
events. Connie, the 15-year-old, has decided she wants a wig and

has asked for the money. Bruce, the 10-year-old, is supposed to have
tennis shoes for his gym class. He also has asked his parents for a
new bicycle. The school nurse has said Dave needs glasses as he has
trouble seeing the blackboard. After figuring their essential ex-
penses for the month (food, rent, etc.), the Gregorys have $20 left.

What should they do with it? In what order might the above items be
purchased?

45
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UNIT I: DECISION-MAKING
I-3. Fanily Resources

OBJECTIVES:

To recognize resources available for meeting needs and wants

To Tist own resources

To identify resources available in largest quantities at different
family 1ife stages

To be able to suggest resources or combinations of resources to
use in various situations

VOCABULARY: Human resources Material resources

In our last session, we identified some of our needs and wants. In
order to meet these needs and wants we use our resources. Different
families have different resources, but wise use of them can help any
family to make their money go further.

There are two types of resources: human and material. Use transparency
[see pp. 40-41]. Included in human resources are knowledge of
management skills, do-it-yourself projects, children's contributions,
neighbors' help, community services, and care and repair of possessions.
Discuss each resource in detail and suggest ways in which resources

can supplement one another. Refer to chart on family 1ife cycles from
previous lesson. For example, if the homemaker's energy is limited,
other family members could help with preparing meals so the family
would be fed without eating out. Resources may also be combined to

meet needs and wants.

Time: When in the family 1life cycle does a homemaker have the
most time? (Beginning, if she does not work, and old age)
How could she spend her time to acquire or increase other
resources? (Seek employment, learn to sew, learn to
shop wisely, make accessories for home, etc.)
When does the homemaker have the least time? (Expanding)
What resources might be used instead of time when it is
Timited? (Children's help, ability to manage, knowledge
about when and where to shop)

Energy: When in the family 1ife cycle does a homemaker probably
have the most energy? (Beginning, expanding)
the least? (01d-age)
What resources might be used to conserve energv?
(Services, money, knowledge of management skills)
How could other family members help?

Skills: What skills might help a family save money? (Fixing and
repairing household items; repairing, altering, and
mendin? clothing; food preparation skills; housekeeping
skills



Knowledge: How could knowledge help a family save money? (Planning
of purchases, wise buying practices, proper use and care
of durable goods)
How could k.iowTedge help a family save time and energy?
(Efficient scheduling of activities)

Make the best of resources? (Wise buying practices)

Purchasing How is purchasing power affected by the other resources?

power: (Little time to shop or 1little energy may cause one not
to make best buy; limited knowledge about credit and
limited shopping skills may result in poor buys)

Available What goods do families buy in order to seéve time and

goods and money?

services: What services might a family use to save money? time
and energy?

Let each class member draw from a hat a picture of something a family
might want or need. Ask class members to think of ways the items

might be obtained without the use of money or at a reduced cost because
other resources were used.

Sometimes different forms or combinations of resources can be used to
meet the same need or want. For example, suppose your daughter needed
a dress to wear to a school party. The following resources or com-
binations of resources might be possibilities:

Money--buy the dress

Time, skill, and money--make the dress

Time, skill--alter her sister's dress

Time and services--ask a neighbor who sews to make the dress and
offer to do something for her in return

In all four situations, the want is satisfied, i.e., the girl has a

dress to wear. Thus, different resources or combinations of resources
can be used to reach the same goal.

Divide class into small groups and give each group one of the situations
listed below in which a need or want is to be satisfied and let them
suggest different resources which could be used:

Food and gifts for a birthday party for a child in the family
Transportation to work

An extra chair for the 1living room

Show instant slides [see p. 42] or make sketches of ways in which use

of skills can be a resource and reduce the amount of material resources
necessary.

APPLICATION: Use the sheet entitled Qur Family Resources [see p. 43],
and ask class mernbers to identify their resources.

4’7
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KEY IDEAS: Both human and material resources can be used to meet
family needs and wants.
The resources available to families vary with the family
and situation.
Resources which are available change with the stage in
the family life cycle.
Development of skills may increase a family's resources.
Different forms or combinations of resources may be
used to satisfy a need or want.
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OUR FAMILY RESOURCES

Directions: Circle resources your family has and write down any
special ones under each that you consider important,

MONEY
Income
Social Security
Welfare assistance
Unemployment benefits
Disability insurance
Veterans benefits
Savings

CREDIT

INSURANCE
Life
Health

TIME
ENERGY
KNOWLEDGE
INTERESTS
ABILITIES
SKILLS

COMMUNITY RESOURCES

ERIC
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UNIT I: DECISION-MAKING
I-4, Family Decisions

OBJECTIVES:

To define decision-making process

To apply decision-making process in a specific situation

To analyze factors which influence decisions

To i12cognize the effect of financial decisions

To dramatize cause and effect relationship of financial decisions
on family harmony

VOCABULARY: Decision-making

There are many factors involved in making decisions as a family. What
are some of the things we've discussed in previous lessons which would
affect the decisions a family makes about spending money?

(Values, goals, needs, wants, stage in family life cycle, family
resources?

Use the game [see p. 47] to help class members analyze the choices or
decisions they would make. As you move from group to group while they
are using the game, help class members see the relationship between
values, needs, wants, and family resources and the decisions that are
made about what to buy. Point out also that recognizing one's values
and setting goals can help one plan spending so that those goals are
met. If you feel class members would prefer not to reveal their
decisions to the group, another alternative would be to arrange the
cards in certain sequences yourself and then discuss the implications
of these arrangements with the class.

Use the cartoons [see p. 48] to begin discussion on importance of co-
operation between family members when planning how to spend money. Ask
what they think is happening in each of the cartoons and what effect
this would have on family relationships. Use the second cartoon to
illustrate the idea that making financial decisions as a family can
help to avoid the unhappy situations shown in the first cartoon.

Use skits 1 and 2 [see p. 49] on family decision-making. After both
skits have been given, begin the discussion with such questions as:

In the first situation how did the family make decisions about
their spending? What was the result?

How did the family make decisions in the second situation? What
was the result?

. What connection doés there seem to be between the way decisions
W are magf about spending and the way family members get along?

Families and individuals have different ways of living with or
handling their money. A]though no one way is right for all persons,
there are scme ways that give more satisfactory results than others.
The result vie aim for is to be able to reach favn]y goals with the
resources wh1ch are available. f
03 - !
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Think about some of the ways people live with money:

Live from day to day--When we have money we spend it and then get
along as best we can until we have some again.

Live from paycheck to paycheck--We use up all the money as we get
it and by the next payday have nothing left,
nothing to show for the money, and nothing
that brings us closer to our goals.

Live "in the red"----- We spend more than we have by purchasing too
many things on credit.
Live creatively------- We plan the use of our income and resources

so most of our goals can be met.
Decisions are:

universal--Everyone makes decisions about how to spend money.
Use transparency [see p. 51].

interrelated--One decision affects another, i.e., if one decides
to make payments on a TV, he has decided to give up
other things he could have bought with that money.
Use transparency--Part A [see p. 52]. Once a decision
is made, it sets in motion a chain reaction of further
decisions. Use transparency--Part B [see p. 52].
Once a decision is made, many other smaller decisions
must be made to carry it out. Use transparency--Part
C [see p. 52].

personal---Decisions that are right for one family are not
necessarily right for another family. Use transparency
[see p. 53].

We have said that "1iving creatively" with one's money meant that the

use of income and resources was planned so goals could be met. This
involves making decisions which are well thought through in regard to

the way the money is to be spent. This process of careful decision-making
is important if family goals are to be reached with the resources which
are available. The steps in the logical decision-making process are

as follows: Use the ideas shown on the poster or transparency [see p. 54]
to show the steps in the decision-making process. Go through the
decision-making process with the story, The Ross Family Makes a

Decision [see p. 55].

We talked earlier about the ways people Tive with money. Let's go back
to this for a few minutes. How do you think the Rosses 1live with
money? (Live creatively)

Some people 1live from day to day. They may never identify their
problems, their values, or their goals. They may not consider the
possible solutions to their problems or make the best use of their
resources. They may not look forward to see what might be the outcome
of their spending. And it is doubtful that they stop to avaluate the
results of their day-to-day spending.

We also talked about people who Tive from paycheck to paycheck. These
people get 1ittle more from their money than the first group and make
many of the same mistakes in their decision-making.

04
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The third type family lives "in the red." It is probable that they
wouldn't be in debt all the time if they identified their values,
set goals, and decided which goals were most important to them.
They might also ask themselves whether they are making the best
possible use of their resources.

Remember--the way your family makes decisions helps to determine which
of these four ways you will Tive with your money. Wouldn't you rather
your family 1ived creatively with its money?

APPLICATION: Think of a decision that you have made in each of the
following areas in the past week: money, time, and
energy. Determine how you made your decision. What
factors helped you make this decision? Are you.

satisfied with your decision? Are other family members
satisfied with your decision?

KEY IDEAS: There are many ways of using money; some are more
satisfying than others.
Use of money is effective when goals are reached.

A11 people have choices to make about spending their
money .

One choice affects other choices which can be made.
"Logical" decision-makin: includes planning, carrying

out the plan, and evalualion of the plan.

Family decisions about spending are influenced by values,

goals, needs, wants, stage in family 1ife cycle, and
family resources.

Decisions regarding the use of family income affect
family harmony.

55.
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YOUR CHOICE

Prepare cards for use in game by cutting out pictures from magazines
or sketching items or writing the words of items class members might
want to buy. The following items could be included:

Clothes

Annual visit to doctor
Dental check-up

Down payment on TV

Life insurance payment
College education for child
Payments on new car

Toys for children

Furniture

Divide class into groups of four or five members. Distribute equal
numbers of cards (4-5 each) to class members. Direct each player to
arrange cards in the order in which he would buy the items. Those

he would not buy at all should be discarded. If another player would
like to have an item on a card which has been discarded, he may pick
up that card and add it to the cards in his hand. After each player
has finished, the following questions could be raised:

Why did you arrange them in the order you did? (Try to relate
class members' answers to needs, wants, stage in family 1ife
cycle, and available resources.)

Why did you discard an item?

What values do your choices indicate?

20
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SKIT #1

Characters: Mother
Father

Mother and father seated in 1iving room discussing financial situation.

Father: We are not going to have enough money to pay all our bills
this month. Why on earth did you let that door-to-door sales-
man talk you into buying that sewing machine? We don't have
$10 a month for the payment.

Mother: Well, I thought it was a good buy and that I could save
money by making some of the children's clothes. Besides, how
was I to know you were going to get a tape deck for the car?
If you had not done that, we would have been all right.

Father: So now it's my fault, is it? Well, what about the new sweater
you got for John? He should have paid for that himself, but
you let him waste his money on running around.

Mother: Is that so? You let Ann buy a transistor radio that she
should have paid for with her baby-sitting money.

SKIT #11

Characters: Father
Mother
John, 16
Ann, 14

Family is seated in 1iving room discussing financial matters.

Father: 1I've just been looking at the bills we have and thought we
ought to talk over some of the things you've been wanting to
buy. Mother, you said you'd 1like a sewing machine, John wants
a sweater, and Ann wants a transistor radio. We've also been
talking about a tape deck for the car but we just can't buy
all these things and pay our necessary monthly expenses. Does
anyone have any suggestions?

Mother: Since I took that sewing class, I've been wanting to make
some more things and I thought I could make some curtains
for the kitchen windows. I could also help us save money by
making some clothes for Ann and myself. But I guess I can
do without a machine until later.

Ann: No, I think we should get the machine now. I'd Tike to learn
to sew and we sure need some new curtains. I can wait to get
the radio. Maybe I can even earn some money by baby-sitting
so I can help with the payments for the machine.
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John: I do need the sweater, but I can pay for it with what I earn
at my part-time job. It will take me a 1ittle Tonger to get
it, but I can wait. So you don't need to allow anything from
the budget for my sweater.

Father: Well, it looks 1ike we will be able to work things out after
all. It sounds to me like we can #fford the payments on the
sewing machine. Then when that's paid for, maybe we can start
thinking about a tape deck again.

59 .
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Making A Decision

What Is The Prcgblem?

What values and goals are involved?] | What are the possible solutions?

3 NN
o =0ALE

TIME SKILAL3

ENERGY MONEY
What would be the outcome of

What resources do you have? the different solutions?

D) MaYBE )

Choose an alternative and put plan
into action. Evaluate the results.
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THE ROSS FAMILY MAKES A DECISION

The Otis Ross family never seems to stay at home. "..ey spend a lot of
time visiting neighbors, going to movies, going to Tounges, skating,
going to ballgames, and on and on. As a family they are seldom together,
seldom have time to talk, and are frequently grouchy with one another.
Finally, one day, Doris Ross asked, "What's wrong with us? We never
spend any time at home together!"

"I don't know, Doris, but what would we do if we stayed at home?"
asked Otis.

"Well, we could..." said Doris, and then admitted she didn't know,
either. The Rosses have recognized that they have a problem.

"Is it really important that we do things at home?" asked Otis.

"I think so," said Doris. "My family is important to me and I would
1ike to spend time together, so we can really know one another."

"Come to think of it, I guess I haven't been too happy about not
knowing what the kids are doing or who their friends are. I don't

really enjoy going to movies or bowling by myself. I'd Tike to
spend more time together as a family, too."

Now the Rosses have identified the values and goals involved. The
value involved in this problem is family. Their goal is to spend
more time together.

"What do other families do together?" asked Otis.

"Well, some families go on picnics, they share hobbies, watch TV,
repair things around the house, play games, work puzzles, and lots
of other things," replied Doris, after thinking for awhile.

"I get it--things everybody can get involved in," said Otis. "Let's
start thinking about some things we can do!"

As the Rosses talked further, they discovered many other things their
family could do together. The Rosses have identified a number of
possible solutions. However, the biggest thing they found was that in
order to meet their goal, they would have to change their presient way

of Tiving. To increase their resource of time at home, each family
member would have to spend less time away from home. Instead of spending
ail their recreation money on activities away from home, they would have
to reserve some for recreation at home. In addition, if the Rosses
decided to take up some family hobbies, they might have to increase their
skills so they could get the fullest enjoyment from them. The Rosses
have taken a look at their resources to see which ones were available

to help solve their problem.

Otis and Doris and their three children talked about the things they
could do to spend more time together. They decided to look further
into four of these solutions. The four possibilities included: buying
a television set, refinishing furniture, gardening, and camping.
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The Rosses then considered the possible outcomes of these four
solutions. Here is what they learned:

If they purchased the television set now, they would have to buy it
on credit and might not be able to get other things the family
needed. Also, the family would not be reaching its goal entirely,
because they really wanted to get to know one another. TV is mostly
for listening and watching.

If the family decided on the hobby of refinishing furniture, they

might not have the skills needed. It would cost money for equipment
and supplies and for old furniture to refinish. However, the Rosses
do need new furniture and refinishing it might be less expensive, so
they could contribute to the beautification of their home, another

goal. In addition, if the project was successful, the family might
turn it into a part-time business and refinish furniture for friends

and neighbors. This plan would give them an opportunity to get to
know one another.

If the Rosses take up gardening as a hobby, they would have to find
another project for winter months. They would need tools and skills
for undertaking the project. Also the garden would have to be quite
small because the Rosses' home is built on a very small lot. The extra
cost of water might increase the expense. This project would also

give the family a chance to talk to one another and to work together.

Camping is another warm-weather hobby. If the Rosses became camping
enthusiasts, the expense could be quite high for camping equipment.
It is also quite a distance to camp sites from where the Rosses 1live.
It is something they could do together, however.

After considering these possible outcomes, the Rosses chose the
alternative of refinishing furniture as a hobby. To put their plan
into action, they set aside Saturday and Sunday afternoons. First,
they would read books, collect pamphlets and talk to other people in
order to gain the skills they needed. Next, they would go to garage
sales, second hand stores, antique shops, etc. until they found a
simple piece with which to begin their project. Then the family would
work together to refinish the piece of furniture. Money would be set
aside each week for tools and supplies.

One Year Later

A year Tater the Rosses are a different family. Let's listen as they
take stock of the results of their project.

"Well, Doris, what do you think?" asked Otis as he put the finishing
touches on the leg of a dining room chair.

"Tt's beautiful!" exclaimed Doris.
"Yes, it is!" chimed in the three children.

"And just think," said Mark, "we did it all ourselves."
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"It goes beautifully with the drapes I made as my home project for
homemaking class," said Sally.

“Now everybody has a chair that matches," remarked Steve.

"Yes, children,” said Doris, "we've sure fixed up our house a Tot this
year, but it's been fun, hasn't it?"

"Yes," said Mark, "I would never have taken woodworking class if we
hadn't decided on this as a hobby. And I wouldn't have gotten a summer
job at Mr. Frajeser's Cabinet Shop, eijther."

"And I didn't 1ike sewing before," said Sally, "but now I can see
something useful to do with it. Besides that, it's been fun, too!"

"I guess the thing I've enjoyed most," said Otis Ross, "is getting to
be with my family more. We've become closer this year than we had
ever been before."

"And another good thing," said Steve, "we've saved enough money by
refinishing furniture for other people that we can buy a TV this
summer."

"Yes, we can," said Doris. "I think we all agree that we have reached
our goal."
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UNIT II: PLANNING
II-1. Plan Ahead

OBJECTIVES:

To recognize reasons for using a spending plan

To determine and Tist family goals

To identify the reason for cooperation of family members in
financial matters

To apply information given to making a 1ist of personal income and
expenses in the development of a spending plan

VOCABULARY: Spending plan Goals Short-term goals Long-term goals
Fixed expenses Flexible expenses Deductions

NOTE: Have students keep a record of their spending for four weeks
prior to this lesson. [see p. 84]

Do you often wish you had more money to spend? If so, you are Tike
many other individuals or families who never seem to have quite enough
money to take care of all the things they need and want, EUse
transparency on p. 61]. Do members of your family disagree about how
the money should be spent? One way to make your money go farther and
to avoid family arguments is to plan your spending. Use transparency
[see p. 62]. Making a spending plan includes finding out where we
stand at present, setting goals for the future, and taking necessary
steps to reach each goal. A spending plan is different from a spending
record. When you keep a spending record, you write down how much money
you spend as it is spent. To make a spending plan, you decide about
how much you will need to spend on certain things, 1ike food or
clothing, before you spend the money.

There are several steps involved in planned spending. During the next
four lessons we will be discussing the steps in making a spending plan.

Some advantages of a spending plan are:

It helps us to be honest about the things we can afford.
. It helps us to get the most out of our money.

It helps us to reach our goals.

It lTessens the number of family arguments over money.

It decreases worry over money. '

It helps us to see just how much money is being spent on
certain items.

SOV PWN —

-

The first step in making a spending plan is to decide what is important
to you and/or to your family. These are called goals and are things
toward which we work. The things we want or need soon are called
short-term goals and those we can wait for or which take a Tong time

to reach are called long-term goals. It is a good idea to set your

goals as a family. Then all members of the family can work together
to reach the goals.
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When a family or individual decides to spend its money for one thing,
they are also deciding not to spend it for other things they might have
bought with that same money, so be sure you are getting what you really
want with your money.

Hand out sheet entitled Our Family Goals [see p. 63] and give examples
of goals a family might set for the next month or two, such as:

pay bills

buy clothes

buy a piece of furniture
take child to doctor
buy school supplies

These are called short-term goals because it doesn't take very long

to reach them. Goals a family might set for a year or more from now,
might include:

a different place to live
a new car
a vacuum cleaner

These are called long-term goals because it takes a long time to reach
them. Encourage class members to 1ist some of their family goals.

Ask class members to put a check mark by the item(s) the family wants
most. These would be the goals you would try to reach first. Some
people even like to number all their goals in th2 order in which they
hope to reach them.

In order to reach our goals, we need to know where our money goes and
then to develop a spending plan. The story we are going to read now
shows us the next steps in developing a spending plan. Use duplicated
copies of pp. 5, 7, 9, 13, 17, 19, 27, and 29 in the story, Where Does
the Money Go? by Hazel Taylor Spitze and Patricia H, Rotz, Austin,
Texas: Steck-Vaughn Company, 1969.

After class members read the stories together, ask:

What were some of the things the Jacksons did to figure out
where their money went? (They wrote down their exganses, they
figured out how much Mr. Jackson got paid, they marked the
bills on the calendar, and figured out how much they had to
spend each week.)

Who took part in these activities? (The entire family)

Do you think this is a good idea? Why? (Spending plans are
1ikely to be more successful if the entire family is involved.)

APPLICATION: Distribute sheets entitled What Is Our Income? [see
p. 64] and What Are Our Expenses? [see p. 65] and ask
class members to fill out. Discuss difference between
fixed and flexible expenses. Fixed expenses are payments
which the family must pay. This includes rent or
mortgage payments, insurance premiums, installment pay-
ments, or any debt the family owes, taxes, and all other
payments made on a regular basis and in a fixed amount.
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Fixed expenses don't change much from month to month,
Flexible expenses are those which can be controlled to

a certain extent., These include expenditures for food,
clothing, personal allowances, household operation, dry-
cleaning, laundry, recreation, and other needs. Flexible
expenses vary from month to month. Ask class members

to transfer total amount spent from the record they

kept to the What Are Our Expenses? chart [see p. 65].

Distribute When Are Bills Due? [see p. 66] and ask
students to fill this out for either the present month
or the next month.

KEY IDEAS: A spending plan can enable a family to effectively use
its resources.
A successful ~pcndirg plan is based on the individual
fainily's incc.we and expenses.
petermining family goals is one step in the development
ot a spending plan.
Cooperation among family members in developing a spending
plan will contribute to the success of the plan and
family harmony.
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OUR FAMILY GOALS

Goals (Soon)

Cost

Goals (Future)

Cost

Total

Total
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WHAT IS OUR INCOME?

Sources of Income

Monthly
Amount

When
Received

Wages (Take-home pay)
Father
Mother
Children

Aid to Dependent
Children Payments

-----------------

-----------------

TOTAL

73
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WHAT ARE OUR EXPENSES?

FIXED EXPENSES . Totals
@@DQB@Q__E_ﬁgz ________________ N
Insurance payments okicy

Health e |

Life =
lar W o
Utilities

Electricity &\~ Zxrm

Gas s 2o\

Telephone @ =
e o

[ [
Installment payments _ \==<l _ __ _ ____ __ _ _ | ———
Other _ _ _ _ _ _ o ____ N D
“Total
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_bus fares) _ _______"O=SF ___ _ ______| e
' poviEs)

Recreation (movies, entertainment, %g

_sports) __ _ _ _ __ ______Lt< ua _ i
Contributions (church, community, _ﬁ—‘

_andgifts) _ _________ N e

- SARBER SHOP
Personal (haircuts, cosmetics, (B} @& §
_ allowances, cigarettes) _ "SSSS==~ | e

ERIC

Full Tt Provided by ERIC.



WHEN ARE BILLS DUE?

Month

Sun.

Mon.

Tues.

Wed.

Thurs.

Fri.

Sat.
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UNIT II: PLANNING
II-2. Plan Now--Spend Later

OBJECTIVES:

To recognize that spending plans vary from family to family
To consider needs and goals of family when making a spending
plan

To make a spending plan for a sample family and then for their
own family

To relate the attainment of goals to use of a spending plan
VOCABULARY: Spending plan

Now that you have listed the amount of your income and your expenses,
you are ready to make your spending plan. Each of you will have a
different spending plan. Families have different goals and different
expenses so the same plan would not work for everyone. A family's

spending plan must be tailored to fit the family's values, needs,
resources, and goals.

When these change, the spending plan must be
changed to fit the new ones.

Hand out copies of the information from pp. 41, 45, 47, 49, 51, 53,

55, 59, 71, 73, and 75 in Where Does the Money Go? [see p. 59] and let class
members read aloud. Use this as a basis for the following discussion:

You will remember that the Jacksons had made a plan for spending
when we read about them last time.

What were they able to do as a result of planning their spending?
What goal did they set? Did they reach it?

Do you think they would have been able to save the money for the
washer without a plan? Why or why not?

How many of the family members were included in the plan? How
did this help?

What was the advantage of saving for the washer instead of
buying it on credit?

To start our thinking, let's work together to make a spending plan for
the Brown family.

Hand out and read together A Spending Plan for the
Browns [see p. 69].

As a class use the Sample Spending Plan Work Sheet [see p. 70] and
fi11 in the amount the ?am1iy spent in the "Amount Spent" column from
the figures given in A Spending Plan for the Browns [see p. 69]. Next
guide the class in making a spending plan for the Browns for the next
month. Remind them that fixed expenses do not change much from month
to month, so they can merely transfer those figures to the "Amount
Planned" column. Add up the fixed expenses and subtract from the
monthly income to see what is left for flexible expenses. Now as a
class, decide how much the Browns can afford to spend in each category
so they will stay within their income and repay the friend who loaned
them money within the next two months. As teacher, you may find the
following suggested expenses helpful, though these are not the only
possible solutions. Use a transparency to record the figures.
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Suggested Flexible Expenses

Food $100.00 Transportation (car,
Clothing and laundry 8.50 bus) $ 6.00
Household expenses 3.00 Recreation 2.00
Medical expenses 5.00 Contributions and
Education (school supplies) 1.00 gifts 3.00
Personal 5.00
$733.50

Discuss the following questions:

If the Browns decide to begin saving money each month for emergencies,
which expense item could they take this from?
If the Browns do not spend the money for medical expenses next month,
should they spend it for something else? Why?

APPLICATION: Now you are ready to make your own spending plan.
Remember that this is to be your plan and that each
plan in the class will be different. Your plan will be
different because your families vary in size, tastes,
priorities, preferences, and age of the family members.
Look back to your Our Family Goals sheet and your What
Are Qur Expenses? sheet and consider these as you make
your plan.

Encourage class members to discuss their plan with the
rest of the family and then fill in the "Amount Planned"
column on the Spending Plan Work Sheet [see p. 70],
which should be distributed to them,

Continue to keep a record of your spending for a month,
then fi11 in the Amount Spent column. At that time you
should compare the figures in Amount Planned column with
the figures in the Amount Spent column.

KEY IDEAS: Spending plans differ for each person or family.

Spending plans should be based on one's previous expenses
and take into consideration one's goals.

Goals are more 1ikely to be reached when a plan is made
and followed.
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A SPENDING PLAN FOR THE BROWNS

Meet the Brown family! They are Mr. and Mrs. Brown and their two
children, Mary and John. We will use the Brown family's expense
records to help us learn to make a spending plan. Their monthly

income is $250.00.

Here are their expenses:

The Browns pay $65.00 rent, $5.00 on a health insurance policy, and
have installment payments for a winter coat for Mrs. Brown and a rug
for the 1iving room that add up to $20.00. Their electric bill is
$15.00, their gas $3.00, telephone $7.00, and water $1.50.

Last month they spent $100.00 on food, $10.00 on a skirt and sweater
for Mary, $.50 to do the laundry, $1.00 on a notebook for John, $6.00
bus fare for Mr. Brown to go to work (the children walk to school),
$3.00 for tickets to a movie, $1.00 for household expenses, $2.00 to
their church, and $20.00 on cigarettes, lipstick, toothpaste, and
shampoo. They spent $10.00 more than they had and Mr. Brown borrowed

that from a friend promising to repay him within two months.

The Browns are in the process of meeting two of their goals--the coat
N and the rug. This is the last payment on the coat. Next morith the

Browns will have the $10.00 they had been paying on the coat to repay

their friend. Another goal is to take Mary to the dentist for her

check-up in two months and to get a birthday present for John next

month.
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SAMPLE SPENDING PLAN WORK SHEET

Income
Expenses Amount Planned{Amount Spent

Housing (Rent)

Insurance POLIC
Health ——
Life =
Car

Utilities

Electricity :‘Q/, Pr—
Gas -
[—3]

)
e R

o
Education (school supplies) W N

Personal care

Total Expenses
Total Income
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UNIT II: PLANNING
I1I-3. Records Predict Future

OBJECTIVES:

To name the types of records which need to be kept

To develop ability to keep financial records

To construct a family business center

To explain the value of records as a guide for future planning

VOCABULARY: Family records Family business center Envelope form
Checking account Savings account Assets

Use a visual [see pp. 75-76] to list the types of records which need
to be kept by a family.

Income and expense records:

A11 legal evidences of ownership of all assets, including savings
passbooks, U.S. Bonds, deeds and titles to property

A11 legal evidences of debt and its cancellation, including notes,
finance contracts, income tax returns, tax receipts, cancelled
checks and other important receipts

A11 insurance policies, including automobile, health, 1iability,
and 1ife, whether group or individual policies

Other important items such as:

Birth certificate for each family member

Marriage certificate

Divorce and support papers

Wiils

Imnigration papers

Naturalization papers

Family health records (immunization, etc.)

Social Security card for each member

Diplomas

Licenses

Registrations

Let students use skit, Where Is It? [see p. 771,1in which family
records are misplaced or destroyed because of lack of organization.
The skit may be read, if preferred.

What might this family have done to keep from losing the records?
Where could they have kept them?

Why would it be a good idea to keep them all together?

What is a safe deposit box?

What records would be safest in a safe deposit box?

Give some suggestions for setting up a family business center. Use
Keep Up With Your Business, [see pp. 78-79] for handouts. Encourage
students to work with their families in setting up a business center
and report results to class.

There are a number of ways to record income and expenses and to Keep
family records. A1l have good points and bad points. You must choose
che one that fits your family best.
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A good method of keeping records should...

1. Not take more than 5 minutes a day and a 1ittle longer once
a month.

Show income and expenses.

Show how the spending is divided among the different items
such as food, housing, clothing.

Show how much different members of the family are spending.
Show the date when important items were bought.

Show total amount spent for each different item, such as
food, housing, clothing.

Subtract total amount spent from income that month.

~ oy O P& w N

Show a display illustrating various record keeping methods.

Envelope form--Small amounts of money may be kept in envelopes,
boxes, or jars marked for "laundry," "allowance," "food,"
"utilities," or "recreation."

Checking account--A safe and convenient place to keep money.
Cancelled checks provide a legal receipt of payment for bills
and a record of past spending. There is usually a service
charge based on the number of checks written each month and
the size of the balance kept in the account. You must decide
whether the convenience offsets the cost.

Savings account--This is a safe place to keep money for the things
you must save a long time for or money for emergencies. You
will receive interest on this money, which will add a small
amount to what you have saved.

The envelope system

Some people who shy away from figures may find the envelope method the
simplest way to live within their plan.

They consider it a game or a challenge to come out without having to
shift from one to the other. Anything left in the other envelopes
at the end of the period can be transferred to the reserve envelopes

and from there into a bank account, savings account, or other place of
safe deposit.

On the other hand, if the money in one envelope or purse gives out
before the end of the period, the family must decide whether to (1) go
without any further purchases in that section til11 the next income
period; (2) "borrow" from one of the other envelopes, which means
cutting planned expenses in the section "borrowed" from; (3) dip into
the "emergency" or "big need" reserves or draw on savings, if any;

(4) borrow; or (5) buy now on credit and pay later.

If the decision is to borrow or to buy on credit, an envelope must
be provided for the future into which a still greater sum of money
for repayment must go. While postponing payment temporarily may
seem to solve the problem, the borrowing or credit-using family
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usually gets less--though different--goods for the same amount of money
in the end than does the cash-paying family. When it uses the envelope
system over a period of time, it can see more clearly what envelopes
it has to take from in order to fill up the "payments due" envelope.

If the decision is to borrow from one of the other envelopes or to dip
into reserves, it may be that the spending plan is not realistic, and
should be revised; next month, perhaps the amounts put into the
envelopes should be somewhat different.

If, however, the budget plan has been fairly well tested, such revisions
should become less necessary and the question of "borrowing" from

other envelopes should have to be faced Tess often. When it does arise,
the decision can more often be to make no further purchases without too
great an inconvenience or sacrifice.

There are obvious disadvantages to the envelope system. There is the
danger of theft or mislaying of cash left lying about the home. There
is also the inconvenience of not having the right envelope or purse
at_hand when a purchase has to be made. If these problems can be
solved, however, it does afford an easy way to know financially what
has been accomplished and what has been sacrificed in each time period.
A sheet or notebook showing the amounts used each period from each

envelope or purse requires very 1ittle work and provides an excellent
record of financial achievement.

The checkbook method

Many families find a joint checking account works better than assigning
specific sums to one family member or putting them in envelopes. They
pay bills and draw cash as needed to meet their requirements within
agreed upon 1imits. They can see where they stand by reviewing ever

so often the checks written during a current period and of changes in
bank balances and bills owed. Such a summary made, say, once a month
can give a good overall picture, although it may fail to show where
cash went. This gap may be filled in by keeping receipts for cash
purchases and totaling them.

Savings account plus checkbook

Some families use a savings account for reserves and set-asides for
such things as taxes and other expected large expenses of the year,
and a checking account for the monthly and weekly needs. A second
savings account for permanent savings or for accumulation until
specified large wishes can be met helps keep funds straight and sets
temporarily unused funds to earning interest.

Envelope system plus checking account or savings account

To avoid the problems of having too much cash at home, some families
use a combination of methods. They may keep money for monthly expenses
such as rent, utilities, and instaliment payments in a checking account
and add a certain amount each week. Reserve funds may go in a savings
account. Money for weekly expenses such as food, clothing, and house-
hold and personal expenses may be kept in envelopes at home.

82
Q 73
ERIC

Full Tt Provided by ERIC.



Let students practice using the envelope system by using The McDonalds'
System [see pp. 80-84] and letting volunteers play the roles of family
members. Have them follow a family's income and expenses for a week,
dividing each paycheck into the envelopes, paying expenses from the
envelopes, and recording them on a record sheet. Observers may merely
record income and expenses on record sheets.

What do you think about the envelope system?

If you made more money than the McDonalds, would it be safe to
keep a Tot of money at home?

How could you combine using a checking account with the envelope
system?

Using the transparencies [see pp. 85-86] discuss the following points,
using the preceding family as an example.

Spending plans are valuable because they:

1. Show the individual or family whether they are really pro-
gressing toward their goals in 1ife, and getting what they
want for their money.

2. Show mistakes in spending.

3. Indicate whether spending is unbalanced or properly distributed
to the different necessary items.

4. Show whether each member is receiving more or less than a
fair share of the family income.

5. Give a family a feeling of security because they know how
much they can afford to spend.

How could these records aid the McDonald family in planning for future
spending? (They could tell them where they were over spending and
need to cut down in the future. They may indicate where more money
was allowed than was needed. They will know how much money they have
left after necessary expenses.)

We have seen how the envelope system worked for the McDonalds. You
might decide to use this plan for your own family or your family might
prefer to use a checking account. This is up to you and your family.
The important thing is that you do make plans and keep records. You
have had some practice doing both of these. Now it is up to you and
your family to continue to make plans and keep records for the rest

of the year. It may seem hard at first, but Tike most things you
learn, the more practice you get the easier the task becomes. If you
work at planning your spending, you should find that your goals are
easier to reach.

APPLICATION: Give students 12 copies of the record sheet and cover

Eages for them to make their own financial record book.
see p. 87]

KEY IDEAS: A family needs to keep records and to keep them in a
safe place.
Any of several methods of record keeping may contribute
to successful organization of family financial records.
Keeping records of income and expenses can help in
planning for the future.
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DIRECTIONS FOR MAKING POSTER

Materials Needed:

1 sheet colored poster board 22" x 28"
4 sheets construction paper

scissors

glue

black felt-tipped marker

1. Cut shapes of construction paper and join ends of strips to form
a strip the width of the poster board.

2. Glue two strips of the same color on one side of the poster
board.

3. Repeat with another harmonizing color of construction paper.
Stagger these two strips over the two already glued on poster so
that both colors show.

4., Letter.
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WHERE IS IT?

Everyone at the Jones house is in a dither. Ralph Jones can't find the
W-2 form which was sent to him a few weeks ago. He must have this

form before he can fill out his income tax form. Mrs. Jones is

dumping everything out of the wastebasketc in an unsuccessful attempt
to find the missing form. "I know I left it on top of the desk,"
declares Mr. Jones.

"Why don't you check in the drawers?" suggests Mrs. Jones, as she
begins to go through the things on top of the coffee table.

"Jimmy!" calls Mrs. dones. "Will you come help us look for your
father's W-2 form?"

"What does it Took 1ike?"
"It's in a small white envelope,”" replies Mr. Jones.

"Well, I've found last October's bank statement," says Mrs. dJones.
"I wonder what it was doing there!"

"Is this it?" asks Jimmy.

"Let me see,”" says Mr. Jones. "No, that's not it, but it is the car
insurance policy. It really should be kept in a safe place."

"And here s your Social Security card being used as a bookmark, Ralph,"

says Mrs. Jones. "I wonder how we ever got things scattered all over
the house."
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KEEP UP WITH YOUR BUSINESS

A handy place for family records is important for good planning. If
records are lost or cannot be found when needed, planning becomes
very hard. So begin today to plan a place to keep your family's
records.

A place to keep the records is essential. A desk or table and a
straight chair may be used. The desk may be a regular desk, a piece
of furniture made into a desk, a table, or an old door on building
tiles. You may decide to keep your records in a box provided for
this purpose. This center should be known in your family as the
business center,

Try to place the business center where there is good Tight for working
both day and night. It should provide a place for pencils, pen and
ink, paper clips, rubber bands, address book, or other small equipment
you may have. It needs a place to file your family's spending plan,
expense record, receipts, cancelled checks, income tax records, etc.

Having a handy place to plan, to keep records, to write letters, and

to keep important papers, saves time and worry and helps you and your
family have a happier Tife.

Some Ideas for Your Business Center

1. Homemade file. Use a heavy cardboard box. You may want to cover
it with paper or cloth. Make dividers by cutting the sides of
boxes to the size you need and covering them, too.

2. Receipt file, A receipe file makes a handy place to file receipts
you need to keep so you can prove you have paid your bills.
Receipts are also needed for tax records if you itemize your
deductions.

3. Valuable paper file. Valuable papers may be kept in inexpensive,
heavy envelopes 1n a box or old notebook tied with string to keep
them secure. Be sure to Tabel each envelope and the box, so you
will know what is inside.

4. Letter holder., It's easy to remember to pay bills when you put
them in your letter holder. You might use the heavy cardboard
box that cheese comes in and cover it with paper or cloth.

5. MWastebasket, Can be made from a square box, ice cream carton,
old pail or hat box and covered or painted as you wish.

6. Reminder pad, Pads made from blank newsprint paper can be purchased
inexpensively. This is great for figuring and for reminders.

7. Small boxes. For rubber bands, paper clips, etc. Use small boxes,

margarine containers, small cans, or baby food jars. Label them
plainly.
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A Good Method of Keeping Records Should...

Not take more than 5 minutes a day and a little Tonger once a
month.

Show income and expenses.

Show how spending is divided among the different items such as
food, housing, and clothing.

Show how much different members of the family are spending.
Show the date when important items were bought.

Show total amount spent for each different item such as food,
housing, and clothing.

Subtract total amount spent from income that month,

85

79 “



THE MCDONALDS' SYSTEM

Directions: Give the "family" 13 envelopes Tabeled as follows:

Food Medical and dental care
Rent Recreation

Household supplies Savings

Transportation Education

Clothing UtiTities

Personal Church and gifts

Installment payments

Students also receive a copy of Our Family Income and Expenses [see
p. 84] with the same headings.

Students will be given play money to place in envelopes and use for
"paying bills" as the teacher reads the story [see p. 81].

Give father $62.00, Mother $6.00, Charles $4.00, and Jim $3.00.
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THE MCDONALDS' INCOME AND EXPENSES

You will be keeping records for the Glen McDonald family for the month
of March. Enter the month and year at the top of their record sheet.

The McDonald family consists of Mr. and Mrs. McDonald and their three
children, Cnarles, Jim, and Susan.

Mr. McDonald's take-home pay is $62 a week. His boss told him he
would make $75 a week, but after income taxes, social security and
other deductions, Mr. McDonald gets $62. He is paid each Tuesday.

The McDonalds expect a total income of $300 including Mrs. McDonald's
sewing money, which is about $6 a week, and Charles and Jim contribute
another $7 a week from the money they make.

The McDonalds' goals for March include:

Pay off Charles' coat

Save $12 toward purchase of washing machine
Stay within income '

Gift for Susan's birthday

The McDonalds use the envelop system to divide their income into the
amounts planned for different purposes. They have allowed the following
amounts for each purpose. The amount for each purpose is shown at the
bottom of the record sheet beside the words "Amount Planned." This is
the amount the McDe-2lds plan to spend for each purpose this month.

$125 Food
18 Clothing and laundry
75 Rent (paid monthly)
15 Utilities
19 Transportation
4 Household supplies
4 Personal
1 Medical and dental care
5 Education
5 Church and gifts
5 Installment payments
2 Savings
2 Recreation
$300 Total planned expenses

1

On each of the envelopes they have entered the amount they must put in
! that envelope each week. These figures were found by dividing the
monthly amount by four (the number of weeks in a month).

$31.25 Food $ .50 Recreation

4.50 Clothing 1.25 Education
18.75 Rent 1.25 Church and gifts
3.75 Utilities 1.25 Installment payments
4.75 Transportation 3.00 Savings

1.00 Household supplies $75.00

1.00 Personal care

2.75 Medical and dental care

l g1
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Mr. McDonald received his paycheck of $62 on Tuesday, March 3.
Mrs. McDonald's neighbor, Mrs. Brown, gave her $6 the same day for
the two dresses Mrs. McDonald made for her last week.

Divide Mr. McDonald's paycheck of $62 and Mrs. McDonald's $6 and put
the amount needed for the week in these envelopes. Together they
have $68. Enter this amount on your record sheet.

$24 .25 Food
4.50 Clothing

18.75 Rent

3.75 Utilities

4.75 Transportation
1.00 Household supplies
1.00 Personal care

1.25 Education
1.25 Church & gifts
1.25 Instaliment payments

.50 Recreation
3.00 Savings
2.75 Medical and dental care
$68.00

Food needs seven more dollars. The other members of the family will
put their pay in this envelope.

On March 6, Charles receives his pay for his paper route. He gives
$4 of his pay for family expenses. Enter this amount under income
on the record sheet. Put this in the food envelope.

$4.00 Food

Jim is paid Saturday for the odd jobs he has done for Mr. Smith at
the neighborhood grocery. He contributes $3 of it toward family

expenses. Record his pay under income on the record sheet and put it
in the food envelope.

$3.00 Food

Saturday afternoon the McDonalds filled their old car with gas. It
cost $3.50. Enter this amount on the record sheet and take the money
out of the transportation envelope. Next the McDonalds went to the
grocery store. They spent $30 on groceries. Take $30 out of the
envelope marked food and write this amount down on the record sheet.
Susan needed a new tablet and pencil, Jim needed notebook paper, and
Charles needed graph paper. This cost $.75 from education. Mother
bought soap for $1.00. Soap is a household supply. The family also
bought toothpaste for $.75. Toothpaste comes under personal care.
Mother found a blouse or sale for $2.00. Put this under clothing.

On Sunday the family went to church. They gave $.50 to the church.

Let's see what happens in just one envelope as the month goes on.
Father is paid again on March 10. His paycheck is divided this week
as it was last week. Let's see what is happening in the rent envelope.
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Last week we put $18.75 in this envelope. The rent is due at the end
of the month, "o none of it was spent. This week we added $18.75 to
this envelope, just as we did last week. Now there is $37.50 in the
envelope. If the McDonalds add $18.75 to the rent envelope the next
two weeks, how much money will they have at the end of the month?
$75. How much will they have after they pay the rent? $0.

The McDonalds' expenses for the rest of the month have been recorded
for you. Add up each column to see how much was spent for each
purpose. Did the McDonalds stay within their spending plan?

Was there enough money to pay the utilities at the end of the month?
Did the McDonalds meet their goals? Did they make the last payment

on Charles' coat? Buy a birthday present for Susan? Add $12.00 to
savings? (At the end of the month the McDonalds will also have enough
money to pay for utilities, buy a birthday present for Susan, make
the Tast $5 payment on the coat Charles bought 4 months ago, but will
have failed to add $12 to their savings at the bank.) On the whole,
?id ghe McDonalds have a fairly good plan? (Yes) Was it flexible?
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Show the individual or family whether they are
really progressing toward their goals in life,
and getting what they want for their money.

Show mistakes in spending.
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Indicate whether spending is unbalanced
or properly distributed among the
different necessary items.

Show whether each member of the
family is receiving more or less
than a fair share of the family
income.

Give a family a feeling of security
because they know how much they can
afford to spend.
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UNIT II: PLANNING
II-4. Follow That Plan!

OBJECTIVES:

To distinguish consumer habits which influence the success or
failure of a plan

To identify family communication as important to the success
of a spending plan

To reappraise plans in accordance with changing conditions

To evaluate the results of a spending plan

VOCABULARY: Shopping skill Impulse buying Installment credit
Evaluation

There are several steps in making and using a spending plan. The first
one is to know what you want and the second is to make a spending plan.
This is what we've done in the last two classes. The third step is to
follow the plan. This is the part that is up to you. You may find as
you try to use your plan as a guide that you will need to make some
changes, but don't give up. Most everyone has to make some changes
before they are satisfied with their plan.

Let's Took at some things you can do to help make your spending plan
work. Use transparency [see p. 91] to iliustrate points. Make cards
with one of the statments under each roman numeral below per card.

Pass these out for students to read as each cartoon on the transparency
is shown or let them tell what is in the cartoons. Discuss as needed.

I. Develop shopping skill.

Buy weekend specials or at sales.
Use a shopping list so you won't be tempted to buy extra
items.
Buy secondhand items when they are suitable.
Compare prices,
Buy in quantity, if you can afford to,
Beware of bargains, especially if you don't really need
them,
Pay cash if you can,

II. Decrease impulse buying,
Everyone 1is tempted to give in to these impulses once in a
while, but if it happens every time you go shopping, your
plan for spending will soon be useless.

III. Use installment credit only when necessary,
Items bought on credit cost more, so credit should be used
only when necessary.

IV, Take care of goods you possess.
Clothes last longer and look nice Tonger if they are kept
clean and neatly stored. Food keeps better when it's properly
stored.
Equipmert lasts longer and works better when the manufacturer's
instructions are followed. When we take care of our
possessions, they last longer and we get more for our money.

9 7 88
ERIC

Full Tt Provided by ERIC.



V. Learn to use resources other than money.
Skills of family members can be used and then others will
not have to be paid for their services. For example, if
the father can learn to fix certain items, repairmen won't
have to be called. Use the city parks and recreation
centers for free entertainment,

Sometimes spending plans fail. Why does this happen? Use transparency
[see p. 92] as basis for discussion.

I. Needs of family haven't been planned for.
Some things are needed by the whole family, others are
needed by individual family members. A1l wants can't be
satisfied, so the most important ones must be agreed upon
so the family can work toward these.

II. Your family tries to use someone else's spending plans.
You may see spending plans (budgets) in the newspaper
or in a magazine. These plans probably won't fit your
family, but may give you some ideas fecv making your own

spending plan. A spending plan is personal, it must fit
our family's needs.

IIT. Family members spend first and think later.
If something is needed or desired that isn't in your
spending plan, the family may decide to substitute it for
some planned purchase which may be postponed. If a family
member purchases something without considering other family
needs, a spending plan cannot succeed.

IV, The family is too impatient to give the budget a fair trial.
It takes time to make a spending plan that fits your family's
needs. Your plan probably won't be completely successful
the first time you try it. Be patient. Revise your plan
and try it again until it works.

Can you think of other reasons a spending plan might fail?

Divide students into groups and give them situations from Four Families'
Spending Problems [see p. 93] in which families are having difficulty
w%th their spending plans. Let them jdentify the problem and decide
what the family might do to solve their problem.

Have class read the story Communication Is Important [see p. 94] about
a family which has poor communication among family members.

Why didn't the Murphys' spending plan work?
What can the family do to make their plan work?

Can you think of other ways communication might affect the success
of the family's plan?

Read A Change of Plans [see p. 94] in which plans had to be changed.

Discuss the following questions:

Must a plan always be followed through?
What changes could occur which might make changing plans necessary?
Let students suggest what choices the family might consider now.
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Once a family has followed their spending plan for a while, they will
probably want to decide whether it works and how they could change it
to make it better. This is called evaluating.

To evaluate how good your plan is, you need to know what to Took for.
Here are some questions which can help a family evaluate the results
of their spending plan.

Using a take-apart visual [see pp. 95-96], let students add criteria
for evaluating the results of a plan. Let students explain criteria
in their own words.

1. Did you spend for some items you hadn't planned for? Why?
What would you do next time?

Were you unable to get some of the things you wanted? Why?
Did you spend more than you planned?

Did you spend more than you should have for some items?

T bW N

Do you feel good about your plans and your record keeping?
What would you change next month?

6. What new things should you plan for next time?

7. Was your plan realistic? Were your estimated expenses much
too high in one place and much too Tow in another?

8. Were you able to change your plan if needed? Were you
able to meet unplanned expenses or emergencies without up-
setting the whole plan?

Review the story about the McDonalds briefly, and have students work
in groups to apply these criteria to the case study in the previous
lesson on The McDonalds' Income and Expenses. What was the one thing
the McDonaTds might want to work harder to improve?

APPLICATION: Play the game [see pp. 97-101] on planning your spending
and discuss answers with students.

KEY IDEAS: Ehe success of a spending plan depends upon consumer
abits.

The ways in which plans are comunicated in the family
affect their success.
Plans may need to be checked and changed when needs
change or emergencies occur.
A criteria for measuring the success of a spending
plan aids in evaluating.
Evaluation provides a basis for future planning.
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Develop shopping skills.

Take care of goods you possess.
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Your family tries to use someone
else's spending plan.

Needs of family members
haven't been planned for.

Family members spend first
and think later.

The family is too impatient
to give the spending plan
a fair trial.
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FOUR FAMILIES' SPENDING PROBLEMS

1. Mrs. Jones has found a dress on sale which would be just right for
Jenny to wear to school. It is a nicer dress than she could afford
otherwise. She had planned to buy school shoes for Jim this month
and a dress for Jdenny next month, and she can't afford to buy both.
What could she do?

2. The Williams family has a problem. Mrs. Williams needs an
operation, but the Williams have very little savings. They have a
lot of installment payments on their furniture, car, washing
machine, and refrigerator. If you were advising the Willjams,
what would you tell them about their present spending? What
should they have done to provide for emergencies?

3. Mrs. Wilson found a spending plan in a magazine. She decided to
try it for her family. The plan was made for a family of four.
Mrs. Wilson's family has six members. Do you think Mrs. Wilson's
spending plan will work? Why or why not?

4. Mr. Johnson has gotten a raise. He will get $20 more pay each
month. He goes to the store and buys a new set of wire hubcaps
for his car to celebrate, but doesn't plan to tell his wife for
a while. The hubcaps won't be ready for a few days anyway. He
announces the new raise when he gets home. Mrs. Johnson .
suggests they all go out to eat and to a show. The next day Tommy
blows his allowance on cokes and candy, thinking his allowance will
be bigger now that his father has a raise. The same day Betty
put a $20 dress on lay-away, planning to pay for it with Father's
raise. The Johnsons have spent $85 in the three days since
Mr. Jdohnson got his raise. What mistakes have the Johnsons made?
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Communication Is Important

Mr. and Mrs. Murphy have decided to follow a spending plan. They sat
down and decided what they would spend for each purpose. They have
allowed $20 for clothing each month. Mrs. Murphy bought a new dress
for $20. Mr. Murphy was angry because he said he needed new shoes.
Mrs. Mdrphy said she didn't know he needed shoes. The Murphys allowed
$115 a month for food. They were doing just fine until Mr. Murphy
invited two couples for dinner. Mrs. Murphy didn't know what to do.

She hadn't bought enough for company and had spent all the food money
for that week.

A Change of Plans

Manuel and Sara Gonzales have been married about a year. They have
most of the things they really need, but they would 1ike to buy a
better refrigerator. Their old one doesn't work very well. They
have been saving $30 a v nth for the refrigerator for the past three
months. Then Sara learns that she is going to have a baby. The
Gonzales had planned to have enough money for the refrigerator in
four more months. They will have to pay doctor bills during that
time and save money for the hospital bills and things for the baby.
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DIRECTIONS FOR MAKING POSTER

Materials Needed:

2 pieces colored poster board (22" x 28") in harmonizing colors
4 sheets colored construction paper (9" x 12")

Scissors

Black felt-tipped marker

1. Cut 10 triangles (base 4 in., height 4 1/2 in.) of one color
construction paper.

2. Cut 8 triangles (base 4 in., height 4 1/2 in.) of a contrasting
color construction paper.

Use marker to letter "Evaluate Results" on one sheet poster board.
Cut 8 strips of second sheet of poster board, 1 1/2 in. wide.
On each strip letter one phrase.

Glue triangles on poster.

~N O o1 B W

Cut 2 sTits 1 1/2 in. wide on each triangle base facing the center
of the poster.

8. Insert ends of the 8 strips into the slits.
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GAME ON PLANNING YOUR SPENDING

Introduction to teacher

This game is a card sort consisting of thirty statements on planning
your spending. The game may be used as both a pre-test and a post-test.
When using it as a pre-test, explain that the purpose of the game is

to let students help you plan Tessons on planned spending by telling
you whether they agree or disagree with each statement. If you plan

to use the game as a post-test, too, tell students that they will play
the game to see if they have changed their minds about any of the
statements. Be sure to discuss the game with students after playing

it.

Constructing the cards

Divide construction paper into fourths or use colored ditto paper,
using several colors. Print or type one statement [see pp. 98-100]
on each colored card (about 4" x 6") or on dittos (4 statements per
ditto) to be run on colored paper. On three cards print the words,
"I agree," "I don't know," and "I disagree." Draw a representative
caricature [see p. 101] to go with each choice. On another card draw
an owl [see p. 101] saying, "Whoo," and provide a line for students
to sign their names.

Sort the cards into piles so that the cards in each pile are in the
same order. Provide one stack of cards (statements, choice cards,
and name card) for each student. Read the following directions:

Getting ready to play

Step 1. Take the rubber band off and remove the three paper clips from
the card with the owl on it. Write your name on the line.

Step 2. Remove the next three cards from the stack. Place the cards
on the table in front of you in a row like 1, 2, 3--"I agree," "I
don't know," "I disagree."

Playing the game

Now we are ready to play. Each of the colored cards left in the stack
has a sentence on it. To play the game, place each card below one of
the three cards on the table. If you agree with the sentence, put

the card below the "I agree" card. If you disagree, put the card
below the "I disagree" card. If you don't know whether you agree or
disagree, put the card below the "I don't know" card. Try not to put
very many cards in the "I don't know" stack.

I will read each sentence twice. Decide whether you agree or disagree
with the sentence or don't know and put the card in the correct stack.
After the game we will talk about our ideas. Are you ready? (Read

each card slowly while the students place the cards in the three stacks.)
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After the Qame

Did you change your mind about any of the statements? Which ones?
Why did you answer them differently?

Now keeping your cards in order, place the "I agree," "I disagree,"
and "I don't know" cards on top of the stacks. Paper clip each stack
together, put the card with the owl on top and put the rubber band
around all three stacks. Leave the cards on your desk as you leave.
(Or take them up.)

Card Sort Statements

Lesson 1

Families who decide together how they will spend their money have
fewer fights over spending than families where each member buys things
he wants until the money is all gone.

When you use a plan for spending your money, you must count every penny
and write down every cent.

Trying to plan how to use your money will cause your family to get into
more fights about money.

Having a plan for spending your money will take all the fun out of
buying things.

Even after you learn how to make and use a plan for spending your money,
it takes too much time and patience to do it.

Making and following a plan for spending your money will help your
family to get more of the things they want, such as a TV, a washing
machine, or a new place to live.

Your family must know what it wants, such as a new washing machine,
before you can decide how to spend your money.

Your family is more 1likely to get the things you want, such as a TV,
and the things you need, such as food and clothing, if you work
together to decide how you will spend your money.

Children should not be included in deciding how your family's money
will be spent.

To make your money spending plan work, you must know how much your
family spends each month on things like food, clothing, and rent.

Writing down how much you spend and how much you earn for each month
is one step in deciding how you will spend your money.
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Lesson 2

Since all families must have food, clothing, and a place to live, the
same plan for spending money should work for most families.

To get a good plan for spending money for your family, cut one out
of the newspaper or a magazine.

A good plan for spending your money is made to fit your family's
needs for food, clothing, housing, and other things.

The easiest way to learn how your family is spending its money is
to write down how much you spend for different things for a month.

Your family will probably get the things it wants even if you don't
plan your spending.

You are more likely to get the things you want if you plan how you
will spend your money and then follow your plan.

There are several good ways to keep a record of how you spend your
money .

One way to keep up with how you are spending your money is to divide
your pay into envelopes for different purposes such as food, clothing,
and medical.

Lesson 3

Keeping all your important papers together in one place in a family
business center makes them easier to find when you need them.

There is no reason to keep your important papers all together in one
place.

When the month is over, your spending records should be thrown away.

Last month's records of what your family earned and what your family
spent can help you plan how to spend your money next month.

Planning your spending will make it easier to say "no" to something
you see in the store that you do not really need.

Good shopping habits 1ike using a shopping 1ist or using credit
carefully help to make your plan for spending your money work.

Skill in shopping such as comparing prices and shopping around be-
fore you buy can help you get the things you want and need for less
money .

Lesson 4

You and your family should decide together the things your family needs,
such as rent, and things they want, such as going to a movie.
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When you decide to buy something, there is no reason to tell anyone
else in your family.

Your family will need to change its plan for spending money as your
family changes--1ike when you have a new child or get a raise, or a
child gets married and Teaves home.

Once your family plans how to spend its money in a way that works
well, you should never change your plan.
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UNIT III: BUYING
I1I-]7. Shopping Tips

OBJECTTVES:

To recognize the role of attitudes in buying

To analyze buying practices in a particular situation

To name sources from which information about products may be
obtained

To determine types of information to obtain before making
specific purchases

VOCABULARY: Attitudes Decision-making Comparative shopping

Most of the things we want and need cost money. Food to eat, a place
to live, and school for our children all cost money. We all have
1imited incomes and we work hard for our money. We want to get the
most we can for our hard-earned dollars.

Would you 1ike to learn how to "stretch your dollars'"? Use trans-
parency [see p. 107]. This means getting more for your money through
careful buying and is the topic which we will be studying in the next
few lessons.

Give students slips of paper containing part of a statement involving
a buying situation [see p. 108]. Ask each student to complete his
sentence by telling how he feels in this situation. Distribute state-
ments in such a way that more than one person reacts to the same
statement.

These feelings you have expressed are called attitudes and they affect
your buying practices. If one feels proud and happy when buying some-
thing big, he might spend more time shopping around so that this

feeling of pride will last a long time after the purchase is made. If
one feels bad when he is almost broke, he may work hard so he won't

get into that situation very often. Everyone has feelings about these
situations which involve money. Did you all feel the same way? Thus,
we see that different people have different feelings about money. These
feelings are neither right nor wrong, but reflect your own tastes,
preferences, and feelings.

The particular meaning money has for you becomes a factor which
influences the way you spend your money. The use of money is in-
fluenced not only by one's feelings or attitudes about money, but
also by one's attitudes about many other things; personal attitudes
about food, fashions, recreation, transportation, or security affect
the way one uses money to get these things.

Have students dramatize the attitudes described in the following
statements and the effect these would have on buying practices.

A. Mrs. Johnson says, "There's more where this came from." If

this is her attitude toward money, how will she behave in
the store?
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B. Mfé. Adams says, "If the Joneses can afford a color TV, so
can we." How will Mrs. Adams spend her money?

C. Mrs. Garcia is always expecting something terrible to happen,
and says, "Who knows, disaster may strike tomorrow." How do
you think this attitude will affect her buying practices?

Use the suggestion for the flannel board [see p. 109] as a basis for
the following discussion:

The decisions you make about what to buy are affected by your values
(what you think is important in life) and by your goals (the things
you want to accomplish now or in the future). The things your family
needs and wants will be important, too. Your resources (the things
you have available to use in reaching your goals 1like money, time,
energy, and skills) also help you to decide what to buy.

In making a decision about what to buy, there are several steps you
can take to help tmake a decision you will be happy with. These steps
are:

) Identify the problem--What do I need? Make a buying plan.

Identify possible solutions--How can I get whatever I need?

What resources are available for me to use? What products

are available which would satisfy my needs? What features do

they have? Should I buy now or wait? Should I use credit?

(3) Weigh possible solutions--Which solution is best for my
family? Which will help me to reach more of my goals? Make
the best use of resources? Meet more of my family's needs
and wants?

(4) Choose one solution--Which solution seems best? What will
be the possible outcomes of choosing this solution? Will
I be happy with my decision later?

(5) Try the solution--What do I need to do to put my solution
into action? Make a shopping plan.

(6) Evaluate the results--Was this solution satisfactory? Would
another solution have been better? What should I do next
time?

(7) Make a new plan, if needed--Would I do the same thing next

time? If not, what should I do?

N
N =
—

Another thing that may affect a family's buying practices is whether

or not they make a practice of learning what is available, what features
to look for, and what price they may expect to pay before they make a
purchase. Let's see what you think of the Hope family's experience.

The Hopes' washing machine had finally stopped running and after
the repairman told them repairs would cost at least $76, the
Hopes decided to buy a new washer. That evening, they decided
to go to the new discount center, MORE-FOR-LESS, to shop for a
washer, There was plenty of parking space and the advertising
circulars they had received promised fantastic savings.

The Hopes went directly to the appliance department where they
were greeted by a friendly salesman. He quickly informed them
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that they had come at just the right time to get "the buy of a
lifetime." It just happened, the salesman told them, that

MORE -FOR-LESS was featuring a nationally known brand of washing
machines at an embarrassingly low price because the owner had
managed to buy a carload of washers directly from the factory.
The salesman told the Hopes that if they bought this washer any-
where else they would have to pay $295. However, today they
could buy it at MORE-FOR-LESS for only $200. Needless to say,
the Hopes couldn't pass up a good deal 1ike this. They signed
the installment contract on the spot, and left the store
congratulating themselves for having been so quick to spot a
bargain.

Do you think the Hopes made a good buy? Why or why not? This washer
could have been "the buy of a lifetime," but we can certainly tell

from the story that the salesman had a good sales pitch and presented
an attractive deal. However, there were many things he failed to tell,
and the Hopes didn't bother to ask.

The Hopes really should not have signed an installment contract for the
washer before they considered the following points:

(1) Cost of other washers. The Hopes hadn't found out the
range of prices of washing machines before they made their
purchase, nor had they discussed how much they could afford
to spend.

(2) Kinds of washing machines available. There are three
general types of washers--the nonautomatic, the
automatic, and the combination washer-dryer. Each type
is available under a number of brand names, but the Hopes
had not considered these things.

(3) Features to look for. Here are some of the features the

Hopes might have considered:

(ag Some washers have a tumbling action and some have
agitators. Agitators are usually harder on clothing
than tumblers. Which did the Hopes get?

(b) Washers may be either top loading or front loading.
Both have advantages.

(c) Washers vary in the number of pounds of clothes they
will wash from 8 pounds to 14 pounds. The Hopes
didn't consider the size best for their family.

(d) Good washers may be used in different ways. Some washers
allow you to change the water temperature, amount of
water, washing time, and speed, or let you skip part of
the cycles. Did Mrs. Hope know which of these features
she wanted?

(e) Washers should have a safety switch so that parts
stop moving when the 1id is opened during the cycle.
They should also be grounded to prevent shocks.

(f) A1l washers should have porcelain-enamel or stainless
steel tubs.

In addition the Hopes failed to:

*Find out whether the model they bought was a new one or a dis-
continued one.
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*Ask about the terms of the guarantee or warranty.

*Ask if there were any special installation requirements. The
Hopes learned later that their plumbing would have to be changed
to fit the new washer at a cost of $25.

*Get information about service. The Hopes didn't know if
they would have to pay for service for the first year or whether
qualified servicemen were available in their area.

*Measure the space available to see what size washer would fit.
The Hopes were lucky that their new washer did fit.

Their most serious mistake, however, was taking the salesman's word
that the original price was $295. As it turned out, the Hopes later
saw the same washer priced at $225 including installation and repairs
for 1 year, so they really didn't save anything.

We might summarize the things one should do before making a purchase
as follows: (Use a visual or blackboard to aid in summarizing.)

(1) Make a plan and stick to it whenever possible.

(2) Decide exactly what requirements you want for big and little
purchases.

(3) Know when to save money. Good buys are frequently available
to people who shop off-season, following holidays, at
periodic sales for certain items, anniversary sales, weekend
sales, etc.

(4) Know where to buy.

(5) Compare prices and quality. Check newspapers, magazines,
and advertisements. Go to several stores. Check other
things besides price--like guarantees and warranties and
service available. Look for U.S. grades and inspection
stamps. Remember that you don't always need the best
quality.

(6) Take time to shop and consider carefully when making
large purchases.

There are several ways you can learn about products before you buy
them. Use the transparency [see p. 110] as a basis for discussing
the main sources of information.

Labels
A good label should provide you with information about con-
tents, quality, quantity, trade name, price, how to use the

product, grading, and special instructions for care of the
product.

U.S. Grades and Inspection Stamps
These tell you that the product has been inspected and found
to be clean and wholesome and free of harmful preservatives.
They may also tell you what the quality of the product is.
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Guarantees and Warranties

Tell you what promises the manufacturer or seller makes and
what his obligations are.

Magazines and Books
Frequently have articles about new products that are
available and sometimes compare several products.

Advertising

Through advertising you may learn about products, find wu.
what is available, compare prices, learn where to shop.

Government Bulletins
These are frequently free and are available on a large

number of products. They may give you hints on what to
look for in a product.

Friends, neighbors, and relatives

By sharing experiences you can learn more about products
they use, points to consider, etc.

How could studying information about a product before you buy save you
time and money?

APPLICATION: Give students slips of paper listing something which
might be purchased and let students tell where they
would get information about it and what information

would be needed. Give additional suggestions when
needed.

(1) A pair of slacks for an 8~year-old boy
(2) A refrigerator for a family of seven
(3) A party dress for a teen-age girl
(4) A couch for a family with three small children
(5) Play clothes for a 5-year-old boy
(6) Tomatoes--for a salad, for soup, for a cold
vegetable
(7) A used car for a family of four who have a very
small income
(8) Eggs--for frying, for other cooking purposes
(9) A house for a family with two small children--a
girl and a boy
(10) Dress shoes for husband who wears them infrequently

KEY IDEAS: Attitudes toward spending money, shopping for merchandise,
and making decisions affect buying practices.
Collecting and studying information before buying helps
in making sound consumer decisions.

Preliminary study of information can help save time and
money .
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INCOMPLETE STATEMENTS ON BUYING

(1) When buying some:hing big, 1ike a washing machine...

(2) When I have extra money to spend...

(3) When I'm almost broke...

(4) When buying a new dress...

(5) When I spend more for groceries than I intended...

(6) When an emergency has upset my plans...

(7) When I've finally gotten something I've wanted for a long time...
(8) When I have money to give the kids a treat...

(9) When I can't buy something I really want...
(10) When I buy something that I don't really need...
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UNIT III: BUYING
I11-2, What Do I Need?

OBJECTIVES:

To explain the value of making preliminary buying plans
To practice making preliminary buying plans before entering the
market place

VOCABULARY: Quality Durability Style Guarantee or Warranty
Basic Four Food Groups

Present a skit [see pp. 116-117] i1lustrating a shopper who did not
plan before shopping. "What improvements could Mary make in her
shopping practices?”

She should know what she needs before she goes shopping.

She shouldn't have gone shopping when she was feeling bored.
She should have tried the dresses on.

She should have considered whether or not she could wear the
shoes with other things.

What should be included in preliminary buying plans? Use transparency
[see p. 118] to illustrate.

Item needed

Price range in relation to budget
Quality in relation to intended use
Durability needed

Number

Size

Color

Style

Workmanship

Special features or requirements
Convenience

Time

Energy

Space available or required

Care needed

Guarantee or warranty

Example: If you needed a party dress which you would only wear a few
times, you might not want to spend a great deal of money for it. It
would not have to be of the best quality, nor would it have to be very
durable, You would need to know what size you wear and the color
needed to go with shoes, bag, and gloves you planned to wear. For a
party dress to be worn only a few times you might want to buy the
latest style. But if you were choosing a coat to wear for several
seasons you might choose a more conservative style. Workmanship might
not be too important, either. If you particularly wanted a dress with
a V-neckline or one with sleeves, these would be special features, or
requirements. In deciding whether to make or buy the dress you would
need to compare the convenience of buying it ready-made with the time
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and energy you have available for making it. Clothes take up space, so
you may need to check your closet to see if you have room for a new
dress. In choosing the dress, check to see what care is requirea:
whether it may be washed or must be dry cleaned. "If it is washable,

is it guaranteed not to shrink or fade?

ACTIVITY: Let the students work in groups to decide what they
would include in preliminary plans for a washer, stove,
refrigerator, TV, or stereo. Have groups report to
class. Add to lists as needed. Tape record or list
conclusions.

Ask students to think of something they will buy in
the near future. Let them decide what qualities they
would Took for in each item. Tape record or Tist con-
clusions.

What can you think of that you buy every week? Food. Because food
is something we all must buy, it is a good place for us to practice
planning. Having healthy, well-fed families is probably a goal for
all of us, but it takes planning to reach this goal. 1In order to
have a well-fed family we must plan to serve the right foods to keep
them healthy. To be sure we are choosing the right foods, we can
divide our foods into four basic food groups and then be careful to
serve the right number of foods from each group every day. [Use
visual, see p. 119] The groups of foods are: the meat group, the
vegetable fruit group, the bread-cereals group, and the milk group.
The foods in each of these groups are important for keeping your family
healthy and full of energy.

Let's look at foods which are included in each group. The meat group
includes poultry, beef, veal, Tamb, and pork. It also includes variety
meats like liver, heart, and tongue. Luncheon meats, bacon, salt pork,
and mixtures that are mostly meat are also included, as well as fish,
shell fish, and eggs. The meat group also includes some foods which
are not meat. They are included because they do many of the same
things that meat does to keep your family healthy. These foods include:
dry beans of all kinds, dry peas, lentils, soybeans and soya products,
peanuts, peanut butter, and tree nuts. Soups that are mostly legumes--
1ike bean soup or split pea soup--are also included. Place pictures

of a number of these foods on the visual. Your family needs two or
more servings from the meat group each day. The meat group is our
chief source of protein, which is needed for growth and repair of

body tissues--muscles, organs, blood, skin, and hair. It also provides
vitamins and minerals. - '

Because it is important to have some of the foods i the fruit and
vegetable group every day and some only every other day, we can

divide the group so we can be sure we are planning to have enough of
these foods. We need to serve a dark green or deep yellow vegetable

at least every other day. These vegetables give us Vitamin A, which

is important for good eyesight. Let's see how many dark green or deep .
yellow vegetables we can name: (broccoli, chard, collards, kale,
spinach, other dark greens, green peppers, carrots, pumpkin, yellow
winter squash, sweet potatoes) Put examples of these on the visual.

©

x 121 1z
ERIC

1
[Aruiroe poviisa oy mc !



We need citrus fruit or tomatoes, which supply Vitamin C, every day
for strong bones and teeth. Examples include grapefruit, lemons,
limes, oranges, tangerines, and tomatoes. Put pictures of these on
the visual.

We also need other fruits and vegetables, including potatoes, for
color, food value, and variety. Here we include all the fruits
and vegetables which don't fit into the other two categories. We
need four or more servings of fruits and vegetables each day.

To provide the pep and energy we need each day, we need foods in the
bread and cereals group. This group includes breads, cooked cereals,
ready-to-eat cereals, cornmeal, crackers, flour, grits, macaroni and
spaghetti, noodles, rice, rolled oats, and quick breads and other
baked goods if they are made with whole grain or enriched flour. It
takes four or more servings daily to provide the energy we need.

Another important group of foods are found in the milk group. This
group is our major source of calcium which is also needed for building
strong bones and teeth. It also provides high-quality protein, ribo-
flavin, Vitamin A, and many other nutrients which help to keep our
bodies strong and healthy. The milk group includes milk in all forms--
whole, skim, buttermilk, dry, evaporated, condensed. It also in-
cludes cheese, cream, and ice cream, which are made from milk, as well
as other foods which are mostly milk, such as puddings and custards.
The number of servings a person needs varies with age, during
pregnancy, and when a mother is breast-feeding her baby.

We also need some fats and oils each day. Some sugars and sweets may
also be included. These add little to our diet except energy. Then
there are a few things in our diets which do not fit anywhere else,
like tea and coffee, which we may put in the "other" category. Give
some suggestions for low-cost selections in each food group. Let
students name their favorite foods in each group.

In addition to knowing the number of servings needed daily in each of
the food groups, we also need to try to plan for variety in temperature,
color, flavor, and texture in our meals. This means having some hot
foods, some cold foods, and some in between, but not all hot foods or
all cold foods or all in between in each meal. Foods in one meal

should include a variety of colors, such as red, yellow, green, and
brown, instead of all being one color. Some foods may be sweet, some
may be sour, some may be rich, but they should not all be the same.
Texture should be considered also, i.e., some foods are crunchy, 1ike

.cabbi.ge; some are chewy, 1ike caramels; soft, like puddings or liquid,
1ike milk.

Consider:bourself, too. Don't plan all foods that take a Tot of time,
and effort for the same meal. If Monday is washday, plan foods that
‘are easy to fix or that may be made ahead of time. §

Now 1et's%try planning menus for one day, for a family with two children
ages 8 and 11. Use visual [see p. 119].

¢
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Let's begin with breakfast as this meal follows more of a set pattern
than other meals. What shall we have? (Fruit, or fruit juice, cereal,
milk, bread and butter or margarine, eggs or breakfast meat for
variety) Next we will plan the light meal of the day. This is called
Tunch if it is the noon meal and supper if it is the evening meal. It
often consists of soup, fresh fruit, salads, sandwiches, or one-dish
casseroles, quick bread, dessert, and beverage. [Place Dairy Council
food models or pictures of foods planned for each meal in the correct
basic food group category under that meal.] NOTE: Not all families
fo?Tow the three-meal pattern, so it is important to know your group
and their usual eating patterns.

The heaviest meal of the day, whether served at noon or at night, is
known as "dinner.” Menus for dinner usually include a main dish,
which may be meat, fish, poultry, or other protein-rich food from the
meat group. In addition, there should be one or more vegetables. As
in luncheon menus, dinners may also include soups, salads, breads,

and desserts. Let's decide on foods for our dinner. [Place pictures
of these foods on the visual.] Now let's see if we have included
enough servings in the different food groups and change our menu where
needed.

Let's see if the meals we have planned have variety. (Consider
temperature, color, flavor, and texture separately and make changes
as needed.)

How often do you shop for groceries? Most people shop once a week for
most things and buy small items like bread and milk as needed. Just
for practice, let's make a shopping list for the day's menu we have
planned. Let's begin with the meat group. (Follow through for all
groups until everything has been considered. Items likely to be on
hand, 1ike flour, sugar, salt, pepper, and spices, need not be in-
cluded.)

In planning menus for a whole week, first check to see what you have
on hand that may be used next week. Then check the newspaper and
grocery circulars to see which foods are good buys for the week. You
will probably find it easiest to plan dinners around the meat dish
which you choose. Next add fruits and vegetables which are in season
or which are good buys for the week. Add foods in other food groups
until you have enough for the required number of servings in each
group each day, including snacks. Next, check the meals you planned
for variety of temperature, color, flavor, and texture. Make any
changes you need to. Now you are ready to make your shopping Tist.

A-shoppirg list is easiest to follow if it is written in the same
or'der that you will find the items in the store. List each item you
nee¢, and the amount you need. If you are buying a brand that 1is on
special or need & certain size can, you might jot that down on your

. list, too. Be sure to check recipes for items and amounts needed.

i Alse check your supply of staples like flour, sugar, salt, pepper,

i spices, etc. or, better yet, keep a list handy during the week to

" write down these things as you run out or discover you are low on them.
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APPLICATION: Here is a menu for a week. [see pp. 120-122] Let's
practice making a shopping 1ist for it. Work together
as a class, using the chalk board. Have newspapers and
cookbooks handy for references. If there is a question
about which group a food belongs in refer to the chart.
[see p. 123] Simply Tay the menu page over the chart
with food groups extended. The Suggested Shopping List
[see p. 124] may be a helpful reference for the teacher.
NOTE: Asterisks on menus indicate foods which are often
received as food commodities by welfare families. Blank
menu pages [see p. 125] may be distributed to students,
so they may plan their own menu.

KEY IDEAS: An efficient consumer makes preliminary buying plans
before entering the market place.
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SHOPPING WITHOUT PLANNING

Mary Johnson was bored on Saturday afternoon, so she decided that a
shopping trip would be just what she needed to cheer her up. Here
she comes now into Brown's Department Store.

Mary: Oh, look! Brown's is having a sale! I can hardly wait to
see what they have. I'm so glad I came shopping, I feel
better already!

Saleslady: May I help you?

Mary I saw the sign in the window. I'd Tike to look at the
things you have on sale.

Saleslady: Good! We certainly have a 1ot of nice things on sale to-
day. You can get some real bargains. Step this way,
please.

Mary: Oh! Look at those cute dresses! That's what I want to
Jook at!

Saleslady: I'm sure you'll find .ne you like.
Mary: This one is beautiful. And it's just my color. And
here's another one. Oh, but I don't have any shoes to
wear with it. Maybe I'1]1 get some shoes, too.
Saleslady: Then you want both dresses. Would you care to try them on?
Mary: Well, maybe I should.

Saleslady: I believe all the dressing rooms are in use right now, but
if you'd care to wait....

Mary: Oh, I'm sure they'l1l fit.

Saleslady: Well, if you're sure. Now do you want to see some shoes?
Mary: Yes, I think I will.

Saleslady: We have some shoes on sale, too.

Mary This must be my lucky day.

(Mary find shoes she 1likes.)

Saleslady: Will that be all?

Mary: Yes, I really didn't plan to buy anything, but I'm so glad
I came shopping.

Saleslady: That will be $32.50.
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Mary: $32.50! Oh, dear, I really shouldn't have spent so much.
Saleslady: I'm sure you'll enjoy them, dear.
Mary: I did get some good buys.

(Later, at home, Mary is standing in front of the mirror trying on one
of her new dresses when she hears a knock at the door.)

Sally: Yoo Hoo! Mary!

Mary: Come in, Sally.

Sally: Oh! I see you've been shopping.

Mary Yes, and I'm so unhappy. I went shopping to cheer
myself up and now I wish I hadn't.

Sally: Why? What's wrong, Mary?

Mary: I bought two dresses on sale at Brown's and I didn't feel

1ike waiting for a dressing room, so I didn't try them on.
And this one doesn't fit. I think I've gained some weight.

Sally: Does the other one fit?

Mary: (Brightening) Yes, it fits very well and I bought some
shoes to wear with it.

Sally: These are cute shoes, Mary, but I can't think of anything
else you have that they will go with.

Mary: (Sadly) I guess you're right, Sally. And I spent $32.50 .
John needs a new jacket, and Judy needs new shoes and I
really didn't need anything. (She starts crying.)

Sally: Now, Mary, don't cry.
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DIRECTIONS: Use column that says food groups for the left side of a
large poster. Show pictures of a variety of vegetables, meats, etc.
in each group division. Use other side of poster to divide into meals
for planning 1 day's menus. Use pictures of different foods to get
students to help plan menus for 1 day. Right side may be flannel
board. Students may check their menus by counting the total servings
in each group.

Lunch or
Meat Group: Breakfast | Supper |Dinner [Snacks
2 or more servings

Vegetable-Fruit Group:
4 or more servings

Bread~Cereal Group:
4 or more servings

Milk Group:
Some milk

Fats and 01ils

Sugars, sweets

Other
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FOODS USED IN THIS WEEK'S MEALS
(Amounts for family of 4)

Meat Group Bread-Cereals Group
*Chopped meat 1 can (1 1b., *AT1-purpose flour 5 1b
14 oz.) *Rolled oats 1-1/2 1b.
*Chicken 1 can (3 1bs., *Cornmeal 2-1/2 1b.
2 0z.) *Rice 1-1/2 1b.
Ground beef 1 1b. *Bulgur 1/2 1b.
Bologna 1/2 1b. *Corn grits 1/2 1b.
Fish fillat 1 1b. Enriched white
*Scrambled egg bread 6-1 1b. or
mix 9 oz. 4 1-1/2 1b.
Eggs, fresh 9 loaves
*Dry beans 2 1b.
*Peanut butter 1 1b.
*Dry split peas 1/2 1b.
Vegetable-Fruit Group Milk Group
*Juice 1 can §4 0z.) *Nonfat dry milk 4 1b.
*Tomatoes 1 can (16 oz.) *Cheese 1-1/2 1b.
*Potato flakes 1 1b. *Evaporated milk 2 14-1/2
*Raisins 1 1b. 0z. cans
*Dried prunes 1/2 1b. ,
Apples 3 1bs. Other Foods
Bananas 1 1b.
Oranges 6 *Butter 1-1/4 1b.
Grapefruit 2 *Lard 1 1b.
Cabbage 2 1bs. Margarine 1 1b.
Carrots 2 1bs. Salad dressing 1/2 pt.
Celery 2 1bs. *Corn syrup 1 pt.
Greens 2 1bs. Sugar, granulated 2-1/4 1b.
Onions 1 1b. Coffee 2/3 1b.
Potatoes 5 1bs. Tea
Peaches 1 can (29 oz.) Cocoa
Green beans 1 can (16 oz.) Seasonings
Green peas 1 can (16 oz.)

These menus were planned for a family consisting of father; mother;
boy, 11 years old; girl, 8 years old.

*Foods frequently distributed as commodity foods.
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UNIT III: BUYING
II1-3. Being an Informed Shopper

OBJECTIVES:

To use preliminary buying plans to judge the characteristics of
. a product in a given situation
To compare the results of planned vs. unplanned spending
To relate being a well~informed consumer with saving time, money,
and energy when shopping

» ' VOCABULARY: Durable goods Informed shopper Uninformed shopper

Review the steps in decision-making, using the transparency [see
p. 54]. What is the next step after making buying plans? How can

making buying plans before you shop help you to make better selections
in the store?

Using actual packages from different forms and brands of foods familiar
to the class members as examples, have students work in groups to
determine the best buy for given situations. Do two or three as
examples before dividing the class into groups. For example, one

group might consider buying tomatoes and compare prices of fresh
tomatoes and canned tomatoes. Or one group might compare fresh,
frozen, and canned green beans. Criteria for evaluation would in-
clude quality in relation to intended use, cost per serving, etc.

Play back tapes or summarize characteristics to Took for in the durable
goods discussed in the previous lessons. Give students situations in
which families are planning to purchase a major durable. Using catalogs,
newspaper advertisements, etc., let students suggest purchases for the
families by considering the characteristics desirable in that durable
good. Also have them Took to see what information is not given in the
advertisement. How could this information be obtained?

Use skits [see pp. 128-130] to help students see how a well informed
shopper saves time, money, and energy as compared to the uninformed

shopper. Following the skits, begin discussion with the questions
listed below:

What did Mary and John Jones do wrong in the first skit in
trying to buy a new refrigerator?

Did they make good use of their time? Why?

Did they make good use of their money? Why?

Did they make good use of their energy? Why?

In the second skit we saw how Joan and Thomas Brown were going about
buying a new refrigerator.

What did they do differently from the Joneses?
Do you think they were making good use of their time? Why?

Which family is more 1ikely to get the most for their money? Why?
Were the Browns making good use of their energy?
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Which family do you think will be most satisfied with the
refrigerator they purchased?

APPLICATION: Review characteristics to look for in any item of
clothing discussed in previous lessons or write them on
the board as you summarize them. Bring three articles
(such as dresses) of different qualities and guide
students to understand that different choices might be
made if the purposes identified in making preliminary
buying plans were different. For example, a basic dress
of high quality might be chosen if it was to be worn
several years and only a few garments could be afforded.
A dress of medium quality in a washable fabric might be
chosen for an everyday dress. A dress of lesser
quality might be chosen if it was extremely faddish,
for a growing child or teen-ager, or for a party dress.

KEY IDEAS: When a person knows his basic purpose for purchasing an
item, it is much easier for him to select the item with
the characteristics that are desirable for his situation.
A well-informed consumer saves time, money, and energy
when shopping.
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THE UNINFORMED SHOPPER

Skit I

Characters: Mary Jones
John Jones
Salesman

Setting: Department store. Mary and John need a new refrigerator.
Mary: Here are the refrigerators.

John: I didn't think about there being so many brands and styles!
How will we ever choose?

Mary: Well, I guess we'll Jjust have to look at them all and then
decide which one we Tike best.

Salesman: Good morning, folks. What can we do for you today?
Mary: We need a new refrigerator.

Salesman: I'm sure that somewhere in our large stock of refrigerators
there is one that was made just for you. What did you
have in mind?

John: We really hadn't decided exactly.

Salesman: Well, let's see now. How about this one? It's our super
deluxe special. Makes its own ice cubes automatically,
has a cold water dispenser--perfect for the kiddies.
Refrigerator and freezer are side-by-side. There's plenty
of storage space on the doors, vegetable crisper, and meat
keeper. Of course, it's a little wider than the average
refrigerator. Would you have enough space for it?

Mary: I'm afraid we haven't measured the space.

John: How much is it?

Salesman: This model is only $625 and it's a real buy with all
its extra features. Why it even defrosts itself!

John: That's a lot of money! Maybe we should Took at some less
expensive ones.

Salesman: If you could just tell me what you are interested in, it
would save a lot of time. As you can see we have a large
stock of refrigerators. If you can tell me--How much do
you want to spend? What size refrigerator do you need? Do
you want one with the freezer on top, bottom, or on the
side? What features do you particularly want?
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Mary: I'm sorry, we really don't know the answers to your
questions. We just knew we needed a new refrigerator, so
we came down.

John: I had no idea that there were so many things to know about
buying a refrigerator. Come, Mary, I'm afraid we are
wasting the salesman's time.

THE INFORMED SHOPPER

Skit II

Characters: Joan Brown
Thomas Brown

Setting: Discussion takes place in the Brown's living room. They
need a new refrigerator, too.

Thomas : It Tooks 1ike we're going to have to start thinking about
gettir.g a new refrigerator, Joan.

Joan: Yes, our old one isn't worth renairing again.

Thomas: Let's see hiow much we can afford to pay. (He gets out the
family spending plans and spending records.) We have only
three more payments on the car and we have $110 in our
savings account. If we didn't buy anything else on credit,
we could afford payments of $20 a month now; or if we waited
until the car is paid for, we could pay for a refrigerator
in 3 months. Or we could save for the refrigerator
and pay cash. If we saved $20 a month for the next three
months in addition to the $10 we usually save, we would
have enough for the refrigerator in 5 months.

Joan: But that wouldn't Teave us any savings for emergencies.
Maybe it would be better to save for it a 1ittle longer.

Thomas : But will the old refrigerator last 6 more months?

Joan: I'm afraid it may not. Maybe we could use $50 of our
savings for a down payment, buy the refrigerator this
month and then use both the $20 and the $10 we usually
save each month for payments.

Thomas : Yes, then after we make the last car payment we can pay the
refrigerator off in two months. So we can afford $400 for
a refrigerator. Have you thought about what kind you want?

Joan: Yes, I've been looking in the catalog and reading the ads
in the newspaper. (Gets catalog.) What do you think of
this one? It is about the right price. It doesn't have
a lot of expensive gadgets that I wouldn't really need.
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It is self defrosting, which should save me a Tot of time.
I Tike the freezing compartme.t -on the bottom.

Thomas:  Will it fit in the same space as.our old one?
Joan: Yes, I measured the space.
Thomas : Good. I'11 ask around to see what brands some of my friends

at work think are good. You ask, too., Saturday we'll check
at several stores for refrigerators that are similar to the
one in the catalog. We will also check their credit terms
to see where we can get the most for our money, then we'll
decide. 1In two weeks we should have our new refrigerator.

Joan: (Excitedly) Oh, that's great! I can hardly wait and, best
of all, we'll know that it's exactly what we want and need.
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UNIT III: BUYING
I11-4. Where Shall I Shop?

OBJECTIVES:

To describe ways to broaden own shopping horizons .
To be able to evaluate merchant to determine whether he is
reputable

VOCABULARY: Retail store Chain store Independent store
Department store Speciality store Variety store
Discount store Non-store retailers Vending machines
Cooperatives

You have decided what you need, you have considered possible solutions,
you have made a decision about what to buy, and you have made a shopping
Tist which describes the article you want to buy. Now you are ready

to shop, so the next step is to decide where to shop.

What kinds of stores and other sources of merchandise can you name?
Use visual [see p. 135].

These may all be divided into three main ways to buy merchandise. Use
flannel board [see p. 136]. The first way is retail stores. A retail
store is a business that sells goods and services to consumers through
a store and it may be either a chain store or an independent store.

A chain store is a member of a group of stores with the same or similar
goods and policies. It is a true chain if all the stores are owned and
operated by one company. Think of some examples of chain stores.

Some independent stores join together to form a voluntary chain for

the purpose of buying their goods and for promotional activities. On
the other hand, stores that are owned and operated by the owner, instead
of a company, are called independent stores. Can you name some in-
dependent stores in your community?

Retail stores may be divided into four kinds according to the type of
merchandise they sell. Any of these may be either a chain store or
an independent store. First, there is the department store. Can you

think of some advantages and disadvantages of shopping at a department
store?

It sells a wide variety of goods and services. It is divided
into departments, such as men's clothing, boys' clothing, women's
clothing, and shoes. Some even sell hardware, housewares, and
food. Thus, you may find it possible to do all your shopping at
one time. A department store usually has a wide selection of
goods at different price levels. It offers a variety of customer
services and has return privileges. In addition, department
stores usually stay open late at least one day a week in larger
towns and cities. On the other hand, you may find that a depart-
ment store is too large to find what you want easily. It may be
too far from your home and it may be too large to offer personal
help when you need it. What are some of the department stores

in your town?
140
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The second kind of retail store is the specialty store. This means
that it sells only one type of merchandise such as children's wear,
shoes, clothing, books, groceries, furniture, etc. Specialty shops
usually have a wide selection of their specialty. Sales people are
likely to know their merchandise better, to be better trained, and

to give you personal attention when you shop. A specialty store, 1like
the department store, may offer goods in several price ranges. How-
ever, specialty shops sell only one type of merchandise, which means
you will have to visit more stores when you shop. They may also charge
higher prices. What are some specialty stores in your town?

A third type of retail store is the variety store. It sells a variety
of goods, usually in a Tower price range. They are mostly self-service,
which means you must find what you need yourself, and most of their
goods are displayed on counters. This allows you to see and inspect

the merchandise. However, the variety store offers few customer
services, and sales people are often hard to find and do not have

much information about the merchandise. What variety stores are there
in your town?

The last type of retail store is the discount store. These stores
attempt to undersell other merchants on some of the well-known T1ines
and types of merchandise. They usually have plenty of parking space
and late shopping hours. Discount stores have disadvantages, though.
They often fail to display merchandise attractively and offer few
customer services., They usually offer only limited return privileges.
They hire only a few sales people, which may make it difficult to get
help when you need it. Even worse may be their failure to mark prices
on merchandise. At what discount stores do you shop?

Some goods are available from sources other than stores. We call these
sources non-store retailers. Door-to-door salesmen are non-store
retailers. They enable you to shop at home and see or try the products
before you buy them. On the other hand, it may be difficult to return
items and you may not be able to compare prices. Selections are usually
small and the salesman may have goods in only one price range. He

may come without making an appointment at a time that is inconvenient

for you. What kinds of things have you bought from door-to-door
salesmen?

Mail-order selling either by mail or by telephone is another example

of a non-store retailer and offers the convenience of shopping at home.
You may return merchandise if it is unsatisfactory. Prices are usually
reasonable and catalog descriptions usually provide accurate descriptions
of merchandise which are helpful in making decisions. Unfortunately,
there is 1ittle or no opportunity to see and compare merchandise before
ordering and delivery adds to the catalog price. You may also have to
wait for your order to arrive, which may be inconvenient if it is some-

thing which you need immediately. Name some mail-order sources with
which you are familiar.

Vending machines are another source of merchandise and services in the

hon-store retailer category. They are coin-operated machines and pro-
vide goods on a self-service basis. They are quick and easy to use,
usually have reasonable prices, and may be available 24 hours a day.
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However, vending machines offer 1little opportunity to inspect goods,
permit no returns, and provide no customer services. Sometimes vending
machines fail to make change, take coins, or provide the merchandise or
service desired. Sometimes there is no way to make a complaint if the
machine fails to operate properly. What are some goods and services
you can get from vending machines? (candy, soft drinks, sandwiches,
milk, ice, washing, hair drying, dry cleaning, car washing, etc.)

The Tast major source of goods and services is called cooperatives.
These are associations created and jointly owned by their members.

They are usually formed by a group of pr »le for the purpose of jointly
buying merchandise at reduced prices. Some sell only to members; some
sell to anyone. Cooperatives offer profit sharing for members--often
in the form of refunds on purchases. They are frequently Tower in
price than retail stores. However, they may provide only a Timited
amount and type of merchandise. Cooperatives seldom offer many
customer services and the personnel and management may be inexperienced.
Is there a cooperative in your town?

Location is another important factor in deciding where to shop. You
may shop in a neighborhood store near your home, in a shopping center,
or downtown. Your choice depends on where you live, what you want

to buy, and what is most convenient for you.

Neighborhood stores may be conveniently located. They offer
personalized service. They may save you time and energy and you may
usually "go as you are" without dressing to go downtown. However,
selections may be limited and prices may be higher.

Shopping centers may be conveniently located, offer free parking, and
provide many types of merchandise and services. Many of the stores
may stay open evenings. The shopping center often combines a number
of specialty shops under one roof.

Downtown stores usually provide the greatest selection of merchandise
and services at various price levels. Because a large number of stores
are located in the same area, it may be easier to compare prices in
several stores. On the other hand, shopping downtown is often time
consuming, inconvenient, and costly, particularly if you live in

the outlying areas of a large town or city.

Brainstorm with students to solve problems of reaching shopping areas
which could 1imit one's shopping horizons.

When you spend your money for merchandise, particularly for big
purchases, you will want to be sure that you will be satisfied with
your purchase. The extent to which you will be satisfied with your
purchase can be determined to a large degree by the reputation of
the place where you make your purchase. Use visual [see p. 137].

Some questions one might consider in determining the reputation of a
firm are:

(1) How long has it been in business? When and where was the
firm first established?
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What do friends and neighbors think about the firm?

Does the firm stand behind its merchandise?

Does it have hidden costs which must be absorbed in the
price of merchandise?

Does the firm do a large volume of business?

Does the firm offer additional services, such as a delivery
and/or pick-up service, etc.?

P e U e L S
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As a class, discuss the following questions:

What are the advantages of dealing with a reputable merchant?
What are the disadvantages of dealing with irreputable or
dishonest merchants?

What can you do if you don't know whether or not a business
is reliable?

APPLICATION: If possible, visit several types of stores and look for
evidence of the points brought out in this lesson.

KEY IDEAS: Broad shopping horizons increase consumer choices.
Consumer interests are protected by dealing with
reputable merchants.
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DIRECTIONS FOR USE: Cut shapes out of brightly colored construction
paper. Print words in capital Tetters. (Glue felt on back of each
shape.) Add shapes to flannelboard as each source of goods and
services is discussed. Use strings to connect as needed.
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UNIT III: BUYING
I1I-5. Shopping Tricks

OBJECTIVES:

To recognize the value of comparative shopping

To determine quality by inspecting goods before buying

To relate use of product to quality which is necessary in a
particular situation

VOCABULARY: Comparative shopping

Begin lesson with a series of "Have you ever?" questions to elicit
discussion.

Have you ever bought something only to find it cheaper at
another store?

Have you ever bought something only to find one you liked better
at another store?

Have you ever bought a product only to find you could have gotten
better quality for the same price somewhere else?

Things Tike this happen to even the best shopper once in a while, but
how can one reduce the frequency with which such experiences occur? A
wise buyer does not often buy the first article he sees. He "shops
around," which means that he goes to more than one store in town. He
looks very carefully to see what each store has to offer and at whet
price.

Before you go to the store, you can compare prices by using catalogs,
newspapers, magazines, and advertisements. Before you shop, decide
what stores are likely to have the items you need. Check in different
types of stores. In general, the more expensive the item, the more
you should shop around. Obviously, it is not necessary to visit five
or six stores to purchase a toothbrush. But if one were going to
purchase an automobile, it would be a good idea to evaluate the
reliability and service record, as well as prices, of perhaps six or
seven dealers.

In each store, check the price of the article you want. Look at the
quality and features of the article in each store. Ask about the

guarantee given with the article. Read the tag or label on the
article in each store.

Find out if there are extra charges for installation, delivery,
credit, and servicing. Ask the clerk about the.article.

When you have shopped around in a few stores, you can decide which
store offers the best buy for you. When you are satisfied with the
price and quality of the article in any one store, buy it. If you do
not find what you want, wait until some other time to buy. If you
find that what you want is higher priced than you want to pay, you may
change your mind. You may decide to do without the item, or to use
something else in its place. You may want to wait and ook again
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later or wait for a sale.

Use visual [see p. 140]. Remember--when you shop around:

Look at prices.

Look at quality.

Look at %eatures.

Look at guarantees.

Look at tags and Tlabels.

Find out anut installation, delivery, credit, and servicing.

Ask questions.

What would you say are some reasons why comparative shopping is a good
idea?

One of the hardest things to do in comparative shopping is to judge
the quality of an item by looking at it.

Find out about some things, such as articles of clothing, which are
frequently purchased by the students. Bring samples of these articles
at different levels of quality and help students to determine what to
Took for when inspecting them and then let them practice inspecting
these articles to determine which is the best quality. Emphasize

that the best quality is not always the best buy, particularly for
fast growing children.

If used clothing is acceptable to the group, develop guidelines for
determining the quality and renovation possibilities. Determine
guidelines for purchasing a used garment for use in making children's
clothes or other things. It might also be possible to arrange for
the class to visit a used clothing store.

APPLICATION: Make a field trip to three stores where the students
shop which carry similar kinds of merchandise at
different price ranges. Have students work in pairs
using the work sheets [see p. 141] to determine which
store offers the best buy for a given article. Groups
should report to entire class after field trip.

KEY IDEAS: Comparative shopping is helpful in guiding the consumer
to make wise buying decisions.
Visual inspection is one means of judging quality of
consumer goods.
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Shop Around

LOOK at

Prices
Quality
Features
Guarantees

Tags & Labhels

Find out about

Installation
Delivery

Service
Credit

ask Questions

DIRECTIONS FOR USE: Each word or phrase may be lettered on a separate

strip of colored construction paper. Add each to flannelboard as
discussed.
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FIELD TRIP

Article Compared:

Store A

What I found:

Price:

Quality:

Store B

What I foind:

Price:

Quality:

Store C

What I found:

Price:

Quality:
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UNIT III: BUYING
I1I1-6. How Can I Choose?

OBJECTIVES:

To state that price is not a dependable guide to quality

To recognize the Timitations impulse buying puts on a family's
alternatives in distributing income

To apply criteria for determining when a "bargain” is a bargain
To relate selection of goods according to the quality needed for
their intended use with the saving of money

To explain the purposes of standards, grades, warranties, and
guarantees

To identify ways these may aid in making selections

VOCABULARY: Comparative shopping Impulse buying Bargains

How careful a homemaker is in making choices at the store helps to
determine how much she gets for her money. To get the most for her
money, the homemaker needs to shop comparatively, avoid impulse buying,
know when a bargain is really a bargain, know what grade or quality

is best for her purpose, and understand how standards, grades,
warranties, and guarantees can aid her in determining what to buy.

Refer to field trip information sheets collected from last meeting.
Ask students to report their findings and discuss any case in which
the highest priced item was not judged to have the best quality or
give your own examples. Discuss ways comparative shopping can help
the homemaker get the most for her money.

Use illustrations taken from advertisements, catalogs, or Consumer
Guide to show durable goods, such as refrigerators, stoves, or washing
machines, in which higher price is related to the number of extra
gadgets rather than just to quality. Emphasize that a less expensive
mode]l may be of high quality and serve the same purpose for less
money, especially if the extra gadgets are seldom used. Students may
be able to give other examples.

Let students role play situations [see p. 144] in which the shopper
buys impulsively. Discuss the effect such purchases might have on
getting other things the family needs or wants.

Ask students to define "bargain." Ask "Is a 'bargain' always a

bargain?" Give students an opportunity to tell about "bargains" they
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